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Abstract: The study was conducted to explore the perception of students towards CBCS and the challenges faced by them
in the progress for successful implementation of CBCS.

Convergent Parallel design of mix-method approach has been used. A total 80 students from Ravenshaw University and
from affiliated urban degree colleges of Utkal University were selected as sample of the study. Self-developed perception
scale and an open-ended questionnaire were administered. The collected data were analyzed by using percentage,
t-test, ANOVA. The research revealed no significant difference in perception towards CBCS between boys and girls and
between Arts, Science and Commerce students. Majority of student respondents (87.5%) have a favourable perception
towards introduction of GPA instead of marks. Students highly recommended for the provision of credit transfer system,
employment-based skill enhancement courses, internal exams, appointment of student advisor and flex-ibility to study at
different times and different institutions to complete one course and scope to transfer credits from one institution to other.
Majority of Students highly satisfied with the semester system of examination, flexibility in subject selec-tion, continuous
comprehensive evaluation and skill enhancement courses. The study revealed some problem which are faced by students
in the successful imple-mentation of Choice Based Credit System such as; overburden of course, workload, exam oriented,
inadequate library and infrastructure, absence of specialized teach-ers and references, text books.

The findings of the present study yielded the necessity of developing strategies by all the stakeholders for successful
implementation of Choice Based Credit System.
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Pe3rome: ViccrnegoBaHue 6b1no NpoBeaeHo C Lenbo n3yYeHnst oTHoleHusa ctyaeHToB kK CBCS n npobnem, ¢ koTopbivMu
OHM CTankuBalTCs B npoLecce ycnewHoro BHeapeHns CBCS.

Bbina ncnonb3oBaHa KOHBEpPreHTHas napannenbHas CTPYKTypa CMelLaHHbIX MeTodoB. B kavectse BbIGOpKM ANs uc-
cnepoBaHus 6binn otobpaHbl B 06Lwen cnoxHocTty 80 cTyaeHToB 13 YHuBepcuTeTa PeliBeHwwoy 1 13 adpdunmpoBaHHbIX
ropoAckmx Konnegxken YHusepcuteta YTkan. beina BBegeHa camoctosTenbHO pa3paboTaHHas Lukana BOCNpUATUS U OT-
KpbITbIN ONPOCHUK. CobpaHHble AaHHbIe Bbinn NPOaHanU3nMpPoBaHbl C CMOMNb30BAHNEM NPOLIEHTHOIO COOTHOLLEHMS, t-test,
ANOVA. NccnepoBaHue He BbISIBUNMO CYLLECTBEHHBbIX pa3nuunii B Bocnpuatun CBCS mexay toHowamy 1 AeByLuKamu,
a TaKke Mexay CTyAeHTamu, U3yyaro-LLMMKU UCKYCCTBO, HayKy U KOMMepLMIO. BonbLUMHCTBO pecroHAeHTOB-CTYAEeHTOB
(87,5%) nonoxutenbHO OTHOCATCA K BBeAEHWIO cpedHero 6anna BMecTo oueHoK. CTyAeHTam HacTOSATeNlbHO peKOMeEH-
AyeTcs NpefocTaBUTb CUCTEMY MepeBoAa KpeamToB, KypChl MOBLbILLEHUS KBanudukaumm Ha OCHOBE TPYAOYCTPOMCTBA,
BHYTPEHHWE 9K3aMeHbl, Ha3Ha4YeHne KOHCyrbTaHTa Ans CTYAEHTOB U BapnaTMBHOCTb 00yYeHMs B pa3Hoe BpeMs U B pas-
HbIX yYpexaeHusx ANs 3aBepLUeHns OQHOro Kypca M BO3MOXHOCTY NepeBoAa KpeamnToB U3 OOHOMO YYpexaeHus B gpyroe.
BOonbLUMHCTBO CTYAEHTOB BbICOKO YAOBIETBOPEHbLI CEMECTPOBOIN CUCTEMON 9K3aMEHOB, BAapMaTMBHOCTLIO B Bbibope npea-
MeTOB, HEMpPepPbIBHOM KOMMIEKCHON OLIEHKOM M Kypcamu NOBbILLEHUst KBanudukaumm. ViccnegoBaHve BbISIBUNO HEKOTO-
pble Npobrnembl, C KOTOPbIMX CTaNKMBAOTCH CTYAEHTbI MPW YCMELWHOM BHEAPEHUN KPeAUTHOW CUCTEMbI, OCHOBaHHOW Ha
BblbOpe, Takne Kak: neperpyxeHHoCcTb y4ebHoro kypca, paboyvas Harpyska, OpMeHTMPOBAHHOCTbL Ha 3K3aMeH, brbnunoteka
N MHPACTPYKTYpa, HECOOTBETCTBYOLWAs TpeboBaHNAM, OTCYTCTBME CNELMann3npoBaHHbIX Npenogasatenei u cnpaBoy-
HbIX MaTepuanos, y4ebHNKOB.

PesynbraThl uccnenoBaHns nokasanun HeobxoanmocTb pa3paboTku cTpaTernii BCcemMy 3anHTepecoBaHHbIMU CTOPOHaMM
ANS yCneLHoro BHeAPEHNS CUCTEMbI 3a4€THbIX eQVHNUL, Ha OCHOBE Bblbopa.
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AHHOmauu: Tényese ctygeHTcem CBCSa enne xaknaHuHe TaTa aHa aHAagna Bas KEPTHE Mal MEHe NbiBApnaxcemne
TEN NynHWHe nanapTac TEénnesne NPTTepHE.

XyTalw mecrieme NpPOEKTNaHa YyxHe ynaHynna (KOHBepreHTna) napannenb gynHe cyinnaca unHé. Tényeme PeriBeH-
LIOY YHMBEPCUTEYEH TaTa YKan YHUMBEPCUTEUEH XynaceH adcunupanana konnemkéceH 80 CTyaeHTHe cymnaca UiHe.
Mé&Hne TyiHuMHe nénmennu Lwkanana tata y¢a biityna yca KypHa. [yxHa matepuana npoueHTna kunéwce TaHnHe nén-
Me Mmai napakaH menne, t-testna, ANOVARa yca kypHa. TényeB CBCS Tynamé xépcemne Ka4y4aceH TaTa MCKYCCTBO,
acnanax Tata KOMMepuy TENYEKeH CTYAEeHTCeH pacHa nynMaHHuHe katapTpé. PecnoHaeHT CTyaeHTCeH nbicak nané (87,5
%) oueHka BblpaHHe BaTaM 6ann k&pTHUHe bipnaTtb.CTyaeHTCeHe, TUMMNECEX, KpeanuT KyGapHUH, €ge BbIpHagHa Man KBa-
nudukaum YCTEPHUH, BEPEHHE YyX KMPI€ KOHCYNbTaHTCEeH, NEP Kypc NéTepMe TEPNE BaxaTtpa Tata TEpneé yupexgeHupe
BEPEHHVH, KpeauTa NEp yupeXxaeHNpeH TenpuHe KygapMa Man naHvH CUCTEMUHE NanapTma CeHHE. CTyaeHTCEeH MbICaK
nané aK3aMeHCeH ceMecTp cucTemune, npegMeTrceHe cynnaca unme MpEek nyppune, KOMNeKcNa Tatall Xxaknasena taTta
KBanudurkaumne ycTepMennnum Kkypccemne kamanna. Tényes CTyAeHTCeM cyinnaca urMe Mam napakaH KpeguT cucTeMmnHe
BaS KEPTHE YyXx TEN nynakaH xaw-nép rbiBapnaxa Ta KatapTpe: BEPEHY Kypcé NbIBAPPW, €C biTNa HyManin, TEn BbIpaH-
Ta 9K3aMeH TaHu, GubnuoTekana MHMPaACTPYKTypa yCrioBme TMBEGTEPMEHHW, STapna npenogasaTensceM, nénkéycemne
BEPEHY KEHEKNCEM GYKKMU.

Tényes pesynbmadyécem KaTapTHA Tapax, 3a4eT eAMHULMCEHE Cyinnaca UnNMennn ctpaterve nyp eHe Te TMBEGTEPEKEH

Lwas guTepce xatépnemenne.
Tén camaxcem: C3EOB, cbixany, OCB, 3auet eguHmum.

LHumamanama: Mapuaa C.K. MHgmpe 6akanaspuat CyaeH4YEceM 3a4eT eQnHNLMCEH CUCTEMHE Bas €PTHMHE enrne Xa-
knaHn / C.K. Mapwuaa, C. Muwpa // Bépeny atanaHasé. — 2021. — T. 4, Ne2. — C. 54-64. DOI 10.31483/r-98563.

Introduction

India's higher education system is the world's third largest
in terms of students, next to China and the United States. In
future, India will be one of the largest education hubs, still
73rd year of independence our education system has not been
developed fully. We are not able to list a single university in top
100 universities of the world. UGC is continuously working
and focusing on quality in higher education sector. The
higher education sector of India needs competitive academic
environment where, quality is the immediate need of the
hour. To ensure quality in the higher education system, The
National Knowledge Commission in its report to the nation
in 2008-2009 on higher education and Yashpal Committee
Report in 2009 recommended renovation of higher education
through academic and administrative reforms. Keeping in
view the challenges of the changed times and to make the
higher education in Indian Universities compatible with the
universities in developed nations, the UGC 11th plan and later
on the Association of Indian Universities (AIU) stressed on
the following recommendations:

1. Semester System.

2. Choice Based Credit System

3. Curriculum Development.

4. Examination Reforms.

5. Administrative Reforms.

In a bid to revamp higher education and bring all the
Universities and Colleges under a single Umbrella of grading,
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learning and standards in the country, the University Grants
Commission (UGC) in 2014 came up with a scheme called
Choice Based Credit System (CBCS) with the directive
that all Universities and other higher education institutions
follow this program from 2015 onwards. The main intent
behind the CBCS is to have the flexibility of choosing a
course by students, as observed in many European and a
choice to choose from the prescribed courses, which are
referred as core, elective or minor or soft skill courses and
they can learn at their own pace and the entire assessment is
graded based on a credit system.

Sumitha, Krishnamurthi and Winfred [ 7] found that CBCS
is essential for Higher Education as this system increases
the sincerity among the students as they prefer to learn the
subjects of their interest. Chahal and Manan [2] revealed that
good number of students feel CBCS has enabled academic
justice when looking through the glass of evaluation toward
our educational system and increase the motivation level of
students about their achievement and consequently a way
for progress of academic standards. Science Students are
having positive attitude towards CBCS in comparison to Arts
Students and in the same way boys are having the positive
attitude in comparison to the Girls Students [3; 5]. Biswal [1]
reported that teachers are aware about CBCS but the students’
awareness level about CBCS is below average. It was also
found that CBCS is partly implemented in rural colleges under
Utkal University where semester system has been adopted by
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the colleges but the system of grade, credit and credit transfer
dimension was still not implemented. Swami [8] found that
around 61% of the total samples were in favour of the credit
based semester system. 55% of the total sample felt the extent
of coverage of the course was very good. 54% of the students
felt the extent of effort required is more in the Credit Based
Semester System.

Singh [6] conducted a research to study the perception of
Student Teacher’s towards CBCS for Quality Sustenance. The
result of the research displayed that the student teachers are
satisfied with the CBCS pattern. Their responses were positive
with respect of changes in curriculum guidelines, grading
pattern, internal marking system, and examination pattern and
also reported that CBCS provides interdisciplinary approach
as well as value based courses which make students total
development and enable students to have a flexible learning,
to have wider choices outside their discipline of their study.

Mir [4] found that the system surfaced many loopholes
instead of merits such as absence of trail version, lack
of preparation in terms of infrastructure, poor awareness
among faculty as well as students, mismatch between the
prescribed guidelines and existing practice etc. Majority of
the students don’t have information about «what of CBCS»
as majority of students can hardly understand the basic
nature of «CBCS’, differentiate the open electives and
core pa-pers and lack knowledge about UGC guidelines
regarding CBCS. Another area of weakness in the existing
CBCS is that faculty of the departments is perhaps passive
in mobilizing the students owing to know workshops and
awareness camps by the university.

During the implementation of CBCS in higher education
institutions, there are many challenges which require
attention and discussion in order to put it on the right track.
It is essential to find out the perception of students towards
different aspects of Choice Based Credit System by
considering the UGC guidelines. In the same time it is the
right time to examine the Issues and Challenges pertaining
to the implementation of the choice based credit system
in higher education. Therefore, in this study the researcher
made an attempt to highlight the perceptions of students
towards CBCS and the existing challenges concerning to
the successful implementation of CBCS.

Objectives of the study
The study aims at finding out the implementation
status and perception of students towards implementation

of CBCS at undergraduate colleges in Odisha.
Therefore, the following objectives have been taken into
consideration.

1. To study the perception of students towards
implementation of Choice Based Credit System.

2. To study the problems faced by students in
implementing Choice Based Credit System.

Hypothesis of the Study

Hol: There is no significant difference in perception
towards CBCS between boys and girls UG students.

Ho2: There is no significant difference in perception
towards CBCS between Arts, Science and Commerce UG
students.

Methodology

To conduct the above study the researcher used
Convergent Parallel Design of mixed method strategy
where the data was collected simultaneously by using
quantitative and qualitative techniques. The researcher
selected Ravenshaw University and Utkal University
affiliated urban degree colleges (BJB Autonomous,
Rajadhani College and Maharishi College of Natural law)
as accessible population by using purposive sampling
technique. The sample size is 80 out of which 40 students
from Ravenshaw University and 40 students from affiliated
colleges of Utkal University were selected. Keeping
these things in view the researcher used self-developed
perception scale and open-ended questionnaire to know
the perception of students towards CBCS in relation to
UGC guidelines. The Quantitative data that were collected
from the key informants (students) through perception
scale were analysed by using quantitative techniques (i.c.
percentage analysis, t-test & ANOVA) The Qualitative
data that were collected from the key informants (students)
through questionnaire were analysed by using qualitative
techniques.

Result and Discussion

Perception of students towards implementation of
CBCS across gender

Table 1 indicates that the value of p’ (0.06) is greaterthan
0.05 and hence, not significant at 0.05 level. So, the null
hypothesis, «there is no significant difference in perception
towards CBCS between boys and girls UG studentsy is re-
tained. Result leads to infer that the perception of boys and
girls towards CBCS is not differing significantly.

Table 1

Significance of difference of students perception towards CBCS across gender

14.49

145.82
139.15

Boys 41
Girls 39

16.77

35

0.06 Not significant
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Table 2

Significance of difference of students perception towards CBCS across stream

. . B;t(\)?:l;zﬂ 2 238.77 119.385
rts, science — 0.46 0.63 Not significant
and Commerce Within
77 19758.78 256.608
groups
Table 3

Perception of students towards relationship between Education, Employment and Skill

CBCS based
curriculum should
1 have provision

to choose different
skill enhancement

26(32.5%)

courses

42(52.5%)

8(10%) 3(3.75%) 1(1.25%)

CBCS curriculum
provides more

2 scope for vocational
training including
entrepreneurship
induction

11(13.75%)

28(35%)

13(16.25% 21(26.25%) 7(8.75%)

Skill enhancement
3 courses strengthen
my work efficiency

22(27.5%)

39(48.75%)

8(10%) 9(11.25%) 2(2.5%)

Note: Strongly Agreed(SA), Agreed(A), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80

Perception of students towards implementation of CBCS
across Stream

Table 2 revealed that the value of p’ (0.63) is greater
than 0.05 and hence, not significant at 0.05 level. Hence,
the null hypothesis «there is no significant difference
in perception towards CBCS among Arts, Science and
Commerce UG students» is retained. Result leads to infer
that the perception of Arts, Science and Commerce students
towards CBCS is not differing significantly.

Perception of Students towards Choice Based Credit
System

In order to study the perception of students towards
CBCS, the investigator analysed and interpreted the
data on the basis of six dimensions of CBCS, such as
relationship between education, employment and skill,
flexibility of students to choose subjects of their choice,
flexibility of students for mobility to different institutions,
shifting from teacher centric to learner centric curriculum,
semester based continuous and comprehensive evaluation.
The analysis of data is presented in Table 3.

Table 3 indicates that most of the student respondents
have a favourable perception on CBCS with reference to the
dimension relationship between education, employment and
skills.It is observed that 85% students opined for the pro-
vision of skill enhancement courses under CBCS curriculum
and 76.25% agreed that Skill enhancement courses strengthen
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their work efficiency. On the other hand, some of student
respondents (35%) were not agreed on the statement that
CBCS curriculum provides scope for vocational training.

From the table 4, it is concluded that most of the student
respondents have a favourable perception on CBCS with
reference to the dimension flexibility of students to choose
subjects of their choice. It is revealed that majority of students
(88.5%) favoured that CBCS based curriculum provides variety
of elective courses which helps them to choose subjects of their
interest and 78.75% students opined for a student advisor to
guide them during the selection of appropriate subject.

Table 5 indicates that most of the student respondents
have a favourable perception on CBCS with reference to
the dimension flexibility of student mobility to different
institutions. Majority of the students have a positive
attitude towards the mobility and credit transfer system.
It can be stated that CBCS should provide flexibility for
student mobility to other institutions.

From the table 6, it can be concluded that most of
the student respondents have a favourable perception
on CBCS with reference to the dimension shifting from
teacher centric to learner centric curriculum. Most of the
learners viewed that CBCS based curriculum is designed
according to their need and interest. According to the
respondents’ perception present CBCS based curriculum
shifts teacher centric traditional classroom to a learner and
learning centric classroom.

Pa3BuTne obpasosaHus / Development of education / BépeHy atananasé

(2021) Vol. 4 No2, 54-64


https://creativecommons.org/licenses/by/4.0/

coumonormnsAa O6PA30OBAHNA

Table 4

Perception of students towards flexibility of students to choose subjects of their Choice

CBCS based curriculum
provides flexibility

V) 0, 0, 0, o
L | thoose subjects 27(33.75%) 36(45%) 4(5%) 7(8.75%) 6(7.5%)
of your own choice
Under CBCS you have
» | the opportunity to choose |5y g 750, 34(42.5%) 12(15%) 13(16.25%) 6(7.5%)

papers outside your core
area

CBCS based curriculum
provides variety of

3 elective courses which 25(31%) 46((57.5%) 3(3.75%) 5(6.25%) 1(1.25%)
helps to choose subjects
of one’s interest

There should be
a student advisor o o 0 0 0
4 o guide you to choose 28(35%) 35(43.75%) 9(11.25%) 6(7.5%) 2(2.5%)

appropriate course

CBCS permits you

0, 0, 0, 0, 0,
to learn at your own pace | 13(16:25%) 35(43.75%) 9(11.25%) 17(21.25%) 6(7.5%)

Choosing elective from
6 a wide range of courses 9(11.25%) 37(46.24%) 15(18.75%) 14(17.5%) 5(6.25%)
is a challenge for you

Note: Strongly Agreed(SA), Agreed(4), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80

Table 5

Perception of students towards flexibility of students for mobility to different institutions

There should be

flexibility to study
t diff t ti

1 Zn d‘ dii;:fenzmes 10(12.5%) 38(47.5%) 12(15%) 11(13.75%) 9(11.25%)

institutions

to complete one course

There may be
provision to study
fewer courses and earn
fewer credits

8(10%) 38(47.5%) 18(22.5%) 16(20%) 0

Students may have

the opportunity to earn
3 extra credits more than 17(21.25%) 47(58.75) 10(12.5%) 5(6.255) 1(1.25%)
minimum requirement
to complete the course

There should be scope
to transfer credits from
4 institutions 20(25%) 31(38.75%) 13(16.25%) 12(15%) 4(5%)

to institutions

Note: Strongly Agreed(SA), Agreed(A), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80
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Table 7 indicates that majority of students have a
favourable perception towards semester based continuous
and comprehensive evaluation system. 85% respondents
agreed that internal assessment system is a good step for
them on the other way 38.75% respondents agreed that
there should not be any external assessment. It is observed
that 83.95% students opined that Semester system in the
place of annual system is more suitable for them.

Problems faced by students in implementing Choice
Based Credit System

Table 8 indicates the problems and issues particularly
in the field of learner and learning process under CBCS
system. It is observed that majority of students (71.25%)
opined that the work load of students has been increased
after CBCS implementation and 66.25% students viewed

SOCIOLOGY OF EDUCATION

that the number of courses imposed in CBCS curriculum is
an overburden for them.

Table 9 highlights the problems concerning to teacher
and teaching pedagogy in relation to CBCS. It is revealed
that majority of students (67.5%) agreed upon the statement
that teachers are not prepared enough to follow CBCS
based curriculum as well as on the absence of adequate and
specialised teachers (67%) according to the CBCS pattern.

Table 10 indicates the challenges in curriculum and
evaluation concerning to CBCS. It is observed that 70%
of respondents opined that CBCS has increased the
problems in choosing subjects. Here, it is also noticed by
the researcher that most of the students (81.25%) viewed
that present CBCS based curriculum is more examination
oriented.

Table 6

Perception of students towards moving from teacher centric to learner centric curriculum

CBCS based
curriculum is designed
according to your need
and interest

12(15%)

42(52.5%)

13(16.25%) 7(8.75%) 6(7.5%)

Now students
2 participate actively in
the classroom teaching

26(32.5%)

33(41.25%)

9(11.25%) 7(8.75%) 5(6.25%)

Teacher creates a better
3 learning environment
in the classroom

31(38.75%)

32(40%)

4(5%) 6(7.5%) 7(8.75%)

Now learning becomes

0,
fun and enjoyable 19(23.75%)

40(50%)

10(12.5%) 4(5%) 7(8.75%)

Table 7

Perception of students towards semester based continuous and comprehensive evaluation

Semester system

in the place of annual
system is more suitable
for you

46(57.7%)

21(26.25%)

3(3.75%) 5(6.25%) 5(6.25%)

Now exam stress o
2 is reduced 19Q27.75%)

21(26.25%)

13(16.25%) 16(20%) 11(13.75%)

3 ynternal assessment 32(40%)
is good step

36(45%)

8(10%) 2(2.5%) 2(2.5%)

4 There should not be 11(13.75%)
external assessment

20(25%)

19(23.75%) 19(23.75%) 11(13.75%)

Assessment is now

0,
continuous 23(28.75%)

37(46.25%)

11(13.75%) 9(11.25%) 0

6 Assessment is now 14(17.5%)
comprehensive

42(52.5%)

16(20%) 7(8.75%) 1(1.25%)
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Table 8

Perception of students towards the problems with reference to learner and learning process

1 25(31.25%) | 32(40%) | 9(11.25%) | 11(13.75%) | 3(3.75%)

The work load of students has been increased
after introducing CBCS

2 Number of courses imposed in CBCS curriculum

e don for st 19(23.75%) | 34(42.5%) | 15(18.75%) |  8(10%) 4(5%)

3 CBCS lacks in proving guidance of choosing

0, 0, 0, 0 0,
compatible subjects 12(15%) | 44(55%) | 14(17.5%) | 7(8.75%) | 3(3.75%)

Note: Strongly Agreed(SA), Agreed(A), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80
Table 9

Perception of students towards the problems with reference Teacher and teaching pedagogy

Teachers are not prepared enough to follow

CBCS boag ao BB 15(18.75%) | 33(41.25%) | 7(8.75%) | 17(21.25%) |  8(10%)

Teachers do not understand the objectives of
CBCS

Absent of adequate and specialized teachers
made CBCS a mess

7(8.75%) | 25(31.25%) | 10(12.5%) | 15(18.75%) | 23(28.75%)

22(27.5%) | 32(40%) | 11(13.75%) | 9(11.25%) | 6(7.5%)

Note: Strongly Agreed(SA), Agreed(4), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80
Table 10

Perception of students towards the problems with reference Teacher and teaching pedagogy

CBCS has increased the problem in choosing

subjects 17(21.25%) | 39(48.75%) | 14(17.5%) | 9(11.25%) 1(1.25%)

5 The core subject teaching is affected by

0, 0 0, 0, 0,
implementation of CBCS 1420%) | 27(33.75%) | 12(15%) | 2025%) | 7(8.75%)

3 CBCS interrupt students from getting a good

hold on hicther core subjocts 14(17.5%) | 36(45%) | 12(15%) | 11(13.75%) | 7(8.75%)

4 Present CBCS based curriculum is more
examination oriented

Note: Strongly Agreed(SA), Agreed(A), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80

24(30%) | 41(51.25%) | 6(7.5%) 8(10%) 1(1.25%)
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Fig. 1 indicates that most of the students (81.25%)
opined present CBCS based curriculum is more examination
oriented. Among them 30% students were strongly agreed
and 51.25% students agreed upon the above said statement

Table 11 highlights the problems faced by the students
in relation to infrastructure. It is revealed that majority
of student respondents (76.25%) opined that CBCS
is complicated, especially in the view of shortage of
infrastructure and teachers and reference books and library
facility is not adequate as per the requirements of students..

Fig 2 highlights students’ perception towards
availability of infrastructure and teacher. Here, most of the
students (76.25%) stated CBCS is complicated in terms
of shortage of infrastructure and teachers. Among them
majority of students (48.75%) were strongly agreed upon
the above said statement.

Students’ perception towards overburden of courses

From the table 12, it is found that majority of students
(75%) were agreed upon the statement «number of courses
imposed in CBCS is an overburden for them’. There are several
problems pointed by student respondents with concerning to
overburden of courses. Curriculum structure is not conducive.
There is vast content which is an overburden for students. It is
difficult to complete the syllabus due to vast content. Looking
to the present CBCS curriculum, it can be said that it is more
theory oriented and content dominated. Thus, according to
respondents, CBCS curriculum is an overburden for then due
to shortage of time, vast content and theory oriented.

Students’ perception towards flexibility in subject
selection

Table 13 highlights the students’ perception on subject
selection. Here, majority of student respondents (75%)

SOCIOLOGY OF EDUCATION

opined that CBCS provides flexibility to choose subjects
as per the need and interest of students. According to
student respondents, there are number of subjects have
been provided which gives large opportunities to choose
the subjects as per the interest of the learner. CBCS based
curriculum provides enough liberty in choosing elective
courses as per the interest of the students. On the other hand,
some respondents opined that flexibility is very limited for
them. Flexibility is given only for elective courses, whereas
SEC and AEC are compulsory. It limits the choice. Some
doesn’t get their desired subject as per the needs and interest.

Students’ perception about skill enhancement courses

Table 14 indicates that most of the students respondents
(78.75%) favoured that present CBCS based curriculum
develops their working efficiency through different skill
enhancement courses. CBCS introduced communicative
English, EVS and basic computer for the entire stream like,
science, arts and commerce to develop their skills in different
manner. In the same run CBCS features projects, debate,
seminar, group discussion which help a student for increasing
his/her skills. Whereas some student respondents viewed that
Skill enhancement course is only in pen and paper and more
theory oriented. According to respondent’s skill enhancement
courses needs to link with working efficiency and employability.

Students’ perception about examination oriented
curriculum

From the table 15, it is found that majority of student
respondents (78.75%) agreed upon the statement, present
CBCS based curriculum is more examination oriented.
According to student respondents the duration is very short
and in between them several forms of internal, projects,
seminars and semester exams gives pressure and stress.

Present CBCS based curriculum is more
examination oriented
60% 51,25%
S0%%
4084 3I0%
30% -
10%% - ™
70
0% - - ' !
58 A o (B ]:) 1]

Fig. 1. Perception of students towards examination system under CBCS

Note: (Table 10. Dimension-3, statement-4, SA-Strongly Agree, Agree, UD-Undecided, DA-Disagree, SD- Strongly

Disagree)
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Perception of students towards the problems with reference to infrastructure

Table 11

1 Schlzgfgis g;.’ﬁ?j;‘;ﬁgt;ip:zaagéﬁgf viewof | 3948 75%) | 22027.5%) | 6(7.5%) | 9(11.25%) 4(5%)

2 | by iﬂ:{g is not adequate according to the | 1953 7504) | 30(48.75%) | 7(8.75%) | 5(6.25%) | 10(12.5%)
3 ;rgé‘;rlzi‘l’r‘:fg‘st/o %é‘g‘énsc}fl};%?f are notavailable | 4} 51 550) | 13(16.25%) | 5(6.25%) | 11(13.75%) | 10(12.5%)
Note: Strongly Agreed(SA), Agreed(A), Undecided(UD), Disagreed(DA), Strongly Disagreed(SD), N=80

CBCSis complicated , especially in the view of
shortage ofinfrastructure and teachers

&0, 00%0

48,75%
50,00%0

40,00%
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30,00%0

20,00%
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Fig. 2: Perception of students towards infrastructure and teachers

Note: (Table 11.
Disagree)

Courses imposed in CBCS curriculum is an overburden

60(75%)

15(18.75%)

5(6.25%)

Dimension-4, statement-1, SA-Strongly Agree, Agree, UD-Undecided, DA-Disagree, SD- Strongly

Table 12

Students’ perception towards flexibility in subject selection

Table 13

60(75%) 12(15%) 8(10%)
Table 14
CBCS based curriculum develops working efficiency
63(78.75%) 11(13.75%) 6(7.5%)
Table 15
CBCS based curriculum is more examination oriented
63(78.75%) 7(12.5%) 5(8.75%)
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Discussions

1. Majority students favoured CBCS with reference
to the dimension relationship between education,
employment and skills. They opined for the provision of
skill enhancement courses under CBCS curriculum. It is
very essential and need of the time to relate education with
employment and skills. Undergraduate colleges must have
skill development courses that prioritise student skill and
employability. Students highly recommended that CBCS
based curriculum should have provision to choose different
skill enhancement courses considering entrepreneurship.

2. Students were highly agreed to the dimension
flexibility to choose subjects of their choice. Majority of
students favoured that CBCS based curriculum provides
variety of elective courses which helps them to choose
subjects of their interest. The CBCS-based curriculum
should be tailored to meet the needs and interests of
students by allowing them to select their own subjects. Each
UG college must appoint a student advisor or counsellor
to assist students in subject selection. Choosing elective
from a wide range of courses is a challenge for them. They
recommended for a student advisor in each department.

3. Students highly satisfied with semester based
continuous and comprehensive evaluation system. They
agreed that internal assessment system is a good step
for them. Semester system of examination should be
encouraged for overall implementation. Internal as well
as continuous and comprehensive examination should be
prioritized rather than external examination.

4. Students are very much disturbed upon lengthy courses
and opined on their work load which has been increased after
CBCS implementation and viewed that the number of courses
imposed in CBCS curriculum is an overburden for them.
Under graduate colleges as well as the curriculum planner
should look into the matter while designing curriculum. CBCS
based curriculum must be according to the needs and interest
of students without any overburden.

5. Students are highly agreed that teachers are not
prepared enough to follow CBCS-based curriculum as
well as on the absence of adequate and specialised teachers
according to the CBCS pattern. The preservice and

SOCIOLOGY OF EDUCATION

Inservice teachers are needed to be well trained according
to the CBCS based curriculum. The teachers should be
equipped with the changing demand and pattern of CBCS.

6. Majority of students were agreed that CBCS has
increased the problems in choosing subjects and viewed
that present CBCS based curriculum is more examination
oriented. There is a need of student advisor for guidance
and counselling of students. As per the UGC guidelines
CBCS curriculum must be learner centred not examination
oriented. Undergraduate colleges must have the purpose to
prepare students for life rather than exams. It requires to
design without any ambiguity and falsification.

7. Students were highly agreed that the core subject teaching
is affected by implementation of CBCS and which interrupt
students from getting a good hold on his/her core subjects.

8. It is revealed that majority of student respondents opined
that CBCS is complicated, especially in view of shortage of
infrastructure and teachers and reference books and library
facility is not adequate as per the requirements of students. The
infrastructure of under graduate colleges should be adequate
and according to the requirement of students and teachers.
Considering to the CBCS pattern, ample Teaching learning
materials, library resources must be made available to students.

Conclusion

In a bid to revamp higher education and bring all
the Universities and Colleges under a single Umbrella
of grading, learning and standards in the country, the
University Grants Commission (UGC) implemented
Choice Based Credit System from 2015 onwards. After 5
years of implementation it is the need of time to review
and modify the programme according to the requirement
of students, teachers and institutions. The study indicated
that, students were highly satisfied on the areas such as
flexibility in subject selection, credit transfer system,
semester system, internal exams and skill enhancement
courses. On the other hand, students were also disturbed in
specific areas such as overburden of courses, examination,
unavailability of recourses and untrained teachers. We can
definitely overcome the challenges and the problems faced
in the CBCS by adopting new strategies keeping in mind
the global trends and needs of present generation.
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