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Abstract. The purpose of the study was to investigate the relationship between the use of reading strategies and reading
achievement between high and low EFL university students in Ethiopia. To this effect, sixty students were selected (30
top high achievers and 30 least low achievers) using stratified sampling technique. The Survey of Reading Strategies
and Reading Comprehension Test were employed to discover students’ reading strategy use, and to measure their
reading ability respectively. Thus, thirty reading strategies of the survey and fifty reading comprehension questions were
administered to students. The data gathered was statistically analyzed through descriptive statistics, independent samples
t-test and Pearson correlation. The findings of the study revealed that High achievers adopted a diverse and more reading
strategies in higher frequency compared to low achievers. This difference between the groups was significant. The result
also showed that there was a relationship between students’ three main strategies use (i.e., global, problem-solving and
support reading strategies and their reading achievement). Based on the findings, it was recommended to raise awareness
to enhance students' use of various strategies at higher frequency and the low achievers must be encouraged to use the
reading strategies more frequently in general and global reading strategies in particular.
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Pesrome. Lienb nccnenoBaHns cocTosina B U3yYeHUn B3anMOCBSA3N MEXY UCMONb30BaHNEM CTpATErii YTEHUS U NPOaYK-
TUBHOCTBIO YTEHNSI MEXAY CTYAEHTaMM C BbICOKAM U HU3KUM YPOBHEM BRafeHUsi MHOCTPaHHbBIM A3bIKOM B YHMBEpCUTETax
Ocpronmu. C aTom Lenbio 6bino otobpaHo wecTbaecat yyaimxes (30 Hanbonee ycnesarowwmx n 30 HaMMEHee yCneBatoLLMX)
C MCrnonb3oBaHMeM MeTofda CTpaTUMLMPOBaHHOW BbIGOPKU. BbINo BbISIBNEHO, YTO CTYAEHTbI UCMONb30Banu rmodanbHble,
npobrnemHble 1 NogaepXvBatoLLime cTpaternn uteHus. MmobanbHas cTpaTternst xapakTepusyercs, Hanpumep, AeNcTBUeMm:
«5 npocmaTpmBato TEKCT B LIENIOM, YTODObI MOHATL, O YEM OH, Mpexae Yem yutatb ero». lNpobnemHas ctpatervsa — «A nbita-
0Cb NpeAcTaBvTb MHPOpMaLWio, YToObI Myylle 3anoMHUTL NpouMTaHHoey. [ogaepxuBatowas crparterys nogpasymeBaet
1cnonb3oBaHve BCroMoraTesibHbIX CPeACTB Npy YTEeHWUU, Hanpumep, crosapen. Bmecte ¢ aTum Bbin NnpoBedeH TecT Ha no-
HMMaHue npountaHHoro. CobpaHHble AaHHble Obinv NOABEPrHYThI CTAaTUCTUYECKOMY aHanm3y C MOMOLLbIO OnmncaTeribHon
CTaTUCTUKK, t-KpUTEPKS HE3ABUCKMbIX BbIOOPOK 1 Koppensuum MupcoHa. PesynbraTtel UCCnenoBaHWs nokasanu, 4To cylue-
CTBYeT B3aMMOCBS3b MeXy UCMONb30BaHMEM YYaLLMMMNCS BCEX TPEX OCHOBHbBIX CTpaTernii (T. e. rmobanbHon, npobnemMHon
1 nopaepXvBaroLLen) 1 NpoayKTUBHOCTBLIO NX YTeHWs. YeMm Bonblue CTyAeHT MCNomb3yeT pa3HOObpasHbIX CTpaTerMn YTeHns,
TeM BblILLE YPOBEHb NOHNUMaHWSA NPOYUTaHHOTO. OCHOBLIBAsACH HA MOMYYEHHbIX AaHHbIX, PEKOMEHOYETCS NMOBbLICUTL OCBEAOM-
NEHHOCTb YYaLLMXCs O CyLLEeCTBOBAHUM PasnmnyHbIX CTpaTervin YteHusi, 4Tobbl OHM Yalle nx ucnono3osanu. Cnaboycnesa-
IOLLMM CTyAEHTaM PEKOMEHAYETCA Yallle NCNomnb30oBaTb CTPATervn YTeHUS B LIENoMm 1 rmobanbHyo cTpaTernio B YacTHOCTU.

Knroveenie crioea: cTpaternm YteHus, rmobanbHas cTpaTerns YTeHns, npobnemMHas ctpaterns YTeHus, NoaaepKusato-
Las cTparerms YTeHns, MPOAYKTUBHOCTb YTEHWS.
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PEDAGOGY AND MODERN EDUCATION

He Tényece neéneccun. GCak Ténnesne cTpatndrKaumneHe cynnas Menéne yca Kkypca ytman crygeHta (30 4m nanax BépeHekeH
Tata 30 kas tornca nelpakaH) cyrnaca unHé. CtyaeHTcem néTémMELLNe, NpobneManna Tata nynallynna Bynas cTpaTtermnécemMne
yca KypHu nanapHa. NeéTémélune ctparern, camaxpaH, cakaH nek NepkeneHer: «3Oné TekcTa neTéMELLNe naxca Tyxartan, Ban
MEH GUHYEH NyNHMHE BYNNYYEH ManTaH aHnaHac Tetény. Mpobnemanna crpatern: «3né Bynaca TyxHWHe Nnanaxpax actyca
tornac Tece uHdopmaume acpa ykepereny. [ynawynna crpartery BynaHa YyxHe nynaily xatépéne, camaxpaH, croapbne, yca
KypHVHe nénTtepeT. CakaHna népriex ByrnaHWHe MEHNe aHNMaHHMHE ygamnaTtakaH TecT UpTTepHE. MNMyxHa fJaHHaceHe caHnaca
KaTtapTakaH cTtaTucTvka nynawHune, t-kputepune MpEkné cynnaca wnce tata MNMPCoH KoppensaumMné nynawHune cratnctvka
aHanuaé TyHa. TénuyeB pesyrnsradéceM BUGE Tén cTpaterune (NETEMELLNe, NpobrnemManna Tata nynailynna Bynas) yca KypHU
TaTa CTyOEHTCEH BYNaBEH Tyxagnaxeé nép-népuHne ¢bixaHHWHe katapTtca naHa. CTyAeHT BynaBaH TEpne ctparernmécemMne MEH
Yyxné bITnapax yca KypaTb, BynaHuHe CaBaH Yyxné navaxpax aHnaHatb. [yxHa gaHHanceHe Té€ne xypca Bynamannu Teépné
cTpaterv nyppu GUHYeH BEPEHeKeHCeH TENNEHPeX Kanaca namanna, BEécemne Yac-4acax yca kypma céHmvenne. Hayap Bépe-
HEKeH CTy[QeHTCeHe HyManpax Byramannun cTparervne, yupamax, néTeémMELLne crparternne yca kypma CEHeGGe.

Tén camaxcem: BynaB cTpaTterning, néTéméLune Bynas cTpaTermingé, npobnemanna synas cTpateryné, nynawynna sy-
naB cTpaTtervne, Bynas NpoayKTUBMAXE.

LHumamanama: Mycema AmaH CTyaeHTCeM cymnaca WnHeé BynaB cTpaTerMnéne BynaB MPOAYKTUBNAXEH CbixaHase /
Mycema AmaH, xepembto Jlemy // Bépeny atananasé. 2023. T. 6,Ne 2. C. 50-56. DOI 10.31483/r-105300. EDN TJUZYN

Introduction

Reading is a basic need in the modern world of science
and technology, and improving the quality of students’
learning is not possible without the activity of reading.
Thus, the ability to Read large amounts of academic text
in a fast, efficient and effective manner is a critical skill
for students. However, most EFL university students have
not yet mastered it; consequently, they are slow readers
and they do not understand what they read (Trudell, 2019).
In Ethiopia, many university students are unable to infer
and catch the implied, and sometimes, stated meaning of
a sentence. They have difficulties with the course and fall
below the course material requirements.

The poor reading performance of the students may be due
to different reasons. However, the researchers of this study
feel that this could happen partly because these students have
problems with using appropriate reading strategies which fit
the nature of tasks and activities given. Reading strategies are
a cognitive related factor, learners choose and use them to
ameliorate reading comprehension (Bernhardt, 2011; Grabe,
2009). They are often considered as one of the major causes
for the difference of the students’ reading success.

However, only certain studies have been conducted
concerning high and low achievers in terms of reading
strategies use (i.e., Shang, 2018; Muijselaar, et al., 2017;
Kim, 2016; Belilew, 2015; Huang & Nisbet, 2014). The
area has thus received very little attention both in and
outside Ethiopia. To address this problem at some degree,
the ensuing research questions are formulated.

1. What reading strategies do high and low achievers
employ when reading?

2. Is there any significant difference between the two
groups in reading strategy use?

3. Is there any relationship between students’ reading
strategy use and their reading performance?

Material and Method

The study is descriptive correlational in design. It was
conducted at Wollo University situated in the north East
part of Ethiopia.

The participants were selected from Freshman students
enrolled in the college of social science of the university
in 2022 academic year. After the participants were divided
into two groups according to the scores, they got from the
reading exam, the top 30 students were designated as high-
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proficiency students while the bottom 30 students were
designated as low-proficiency students using stratified
sampling technique. A total of 60 students were included as
a sample of this study. This sample size fits with suggestion
of Fraenkel, Wallen and Hyun, (2012 p. 103) who state that
for correlational studies, a sample of at least 50 is deemed
necessary to establish the existence of a relationship.

The Instruments. The instrument used in this study
was Survey of Reading Strategies (SORS) of Sheorey and
Mokhtari, (2002) to probe students’ use of reading strategies.
SORS comprises thirty items that are divided into three
reading strategy categories namely: global, problem-solving
and supporting reading strategies. Global reading strategy
is referring to intentional techniques that help readers to
prepare for their reading (e.g., setting purpose). Problem-
solving describes actions and procedures that readers
take when reading difficult parts of a text (e.g., guessing
meaning). And support reading strategies are devices or
techniques that support readers to understand a text (e.g.,
dictionary). The internal estimate reliability of the SORS
instrument using Cronbach’s coefficient alpha was.89, and
it is suitable, consistent and valid for conducting this study.

The study also used reading comprehension test. The
major aim of administering of the reading test was to
determine students’ reading comprehension level. The
reading comprehension test comprises 50 questions each
of which holds four choices.

Method of Data Analysis. In order to identify what FL
reading strategies participants employed, SORS scores for
each subscale were calculated by using scoring guidelines
provided by Sheorey and Mokhtari (2002). First, students’
responses to each item of the questionnaire were measured
through 5-point, Likert-type scale. Second, students’
responses to each of the three categories (i.e., global reading
strategies, problem solving strategies and supportive
reading strategies. along with their preference for each item
was computed by mean and standard deviation in terms of
their frequency distribution. Means and standard deviations
were computed to determine the students’ overall reading
strategy use. These values showed the profile of learners
as they are low, medium or high strategy users. These
responses the students gave were indicators of the level of
awareness they have towards reading strategies. Moreover,
in measuring the students reading achievement, they were
given the Reading Comprehension Test.
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Then, the data (elicited through the questionnaire and test)
were analyzed using different inferential statistical methods.
Using SPSS 26 version, two main inferential tests: an
independent t-test and Pearson product moment correlation
were run. The former was used to determine whether there
were any differences between high and low proficiency
level participants’ use of reading strategies and the latter was
run to determine the strength and direction of association
between learners reading proficiency and reading strategies.
To interpret the strength of the correlation, we used the

guide suggested by Evans (1996). Accordingly, the closer
the Pearson correlation (1) is to 1, the more significant is the
correlation between the two variables. If it is closer to 0, it
means that the two variables are insignificantly correlated.

Results and Discussions. To answer the first research
question “What reading strategies do high and low
achievers employ when reading?”, analyzing data about
the frequency of the strategy use employed by the group in
Table 1 below is helpful.

Taonuua 1. Descriptive Statistics on the Reading Strategy Use of High and Low Achiever Students
Table 1. Onucamenvhas cmamucmuxka UCNHONb3068AHUL CIIPAME2ULL YMEHUS. CIYOEeHMO8
€ 8bICOKOUL U HU3KOU YCNe8aemMOCblO

Global 308 0.708 1.987 0.899
Problem-solving 4.45 0.591 2.967 0.923
Support 3.41 1.085 2.533 1.007
Overall mean 3.93 0.904 2.41 1.023

As the overall mean result revealed that the high
achievers reported to employ reading strategy in high
usage (M =3.93 SD = 0.904), whereas the low achievers
claimed to use these strategies in low usage (M = 2.41
SD = 1.023). The former mean value indicates that the
strategies were most frequently employed by the high
achievers, and the latter mean value indicates that the
strategies were used occasionally by low achievers. This
implies that high achieving and low achieving students
applied these strategies in their reading on a different
frequency level.

Regarding the result of each category of reading
strategies, problem-solving strategies were favored

most by high achievers with a mean of (4.45 SD = 0.59)
which fell in the high usage frequency. This denotes that
high achievers were using the problem-solving reading
strategies most frequently to settle their comprehension
failure. They, however, reported to use support reading
strategies least (with average of 3.41 SD = 1.08) which fell
in medium usage indicating the participants were using the
strategies sometimes.

Conversely, low achievers claimed to employ problem-
solving reading strategies (with a mean 0f2.97 SD=0.92) most;
that is, they employed these strategies with medium frequency
scale. So that they employed these strategies sometimes. Yet,
they reported to use global reading strategies with (M =1.99

Taonuua 2. Independent Samples Test on Significance Difference
on the use of Strategy by high and low achieving students
Table 2. Hezasucumblii 66160pounblil mecm HA 3HAYUMOCIb PAZTUYULL
6 UCNONBL30BAHUU CIMPAMe2Ul CHYOEHMAMU C GbICOKUMU U HUSKUMU OOCIUNCEHUAMU

Global 713 402 22.732 58 1000 25.8667 1.1379
Lirgls e 1.447 234 23.648 58 000 11.8667 5018
solving

Support 1.702 197 11.094 58 .000 7.8667 7091
Total 2.773 101 8.307 58 .000 1.5080 1815

SD = 0.89) least. This mean value of global strategy use is
considered to be an indication of the students’ low use of the
strategy. Thus, the global reading strategies were underused by
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the majority of low achieving students. These students seemed
like they lacked the opportunities they could obtain from using
the global reading strategies when reading.
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In response to the second research question which
sought to find whether there was a significant difference
in strategy use between high and low achievers, an
independent samples t-test was executed. Table 2 below
shows the result of an independent samples t-test.

Notes: ** p <.01 (significant at.01 level)

As shown in the table above, the statistical significance
value of global, problem-solving and support reading
strategies is less than the significance p-value cutoff
(0.000<0.05). This implies that there is a significant

PEDAGOGY AND MODERN EDUCATION

difference in using these three strategies among high and
low achiever students. Therefore, it is possible to say that
there is a relationship between students’ strategy use and
their reading achievements. This is because high achievers
not only use these strategies more frequently, but also with
significant difference than their counterparts.

In answering the third research question which sought
to find whether there is significant relationship between
students’ reading strategy use and their reading achievement,
a Pearson Product Moment correlation was run.

Taonuuya 3. Analysis of Correlation Among Reading Strategies Use and Reading Comprehension Scores
Table 3. Ananuz Koppenayuu mexncoy UCHOTb30BAHUEM CIMPAMeSUli YMEHUS U OYEHKAMU NOHUMAHUS NPOYUMAHHO2O0

Global Reading Strategy 945 .000
Problem-solving Reading Strategy .895 .000
Support Reading Strategy 154 .000
Total .947 .000

** Correlation is significant at the 0.01 level (2-tailed).

As data in Table 3 above depicts, there is strong
positive relationship between each of the subjects’ use of
global, problem-solving or support reading strategies and
their reading achievement with a correlation coefficient
of (0.945, 0.895 and 0.754 respectively. The significance
value of (0.00) for each is less than (0.01). This result
shows that there is a positive relationship between each
of students’ use of global, problem-solving and support
reading strategies and their reading scores. The more the
global, problem-solving or support reading strategies the
students use while reading, their reading comprehension
scores increases or vice versa. That is, the two variables
move in the same direction, for they are positively related.
One increases so does the other, and one decreases so does
the other. In strength, however, reading achievement and
global reading strategy use coefficient point is a little beat
greater than the other two. So that the relationship between
the reading achievement and their use of global reading
strategy is a little bit stronger than the other two.

Discussions. As the overall mean results of the current
study revealed, high and low achiever students reported
to use EFL reading strategies with different degree of
frequency. In addition to using most frequently, high
achievers seem to adopt diverse and more of strategies in
almost all the strategies than the low proficiency students.
This finding is consistent with the result of other studies
(Sheorey and Mokhtari, 2001; Zhang, 2001). A possible
explanation to the difference in reading behavior between
high and low proficient students is associated with the fact
that High achievers know the importance of the strategies,
how to use them, and when they are best employed, which
often is not the case with poor readers (Alexander and
Jetton, 2000; Sheorey and Mokhtari, 2002).
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The rationale why high achievers use only problem-
solving and global strategies most frequently is that they
pondered these strategies as key for reading comprehension.
Such students, according to Mokhtari and Sheorey, (2008),
are those who are globally conscious and who were able to
think about the reading process.

As Problem-solving strategies relate to how to learning,
they are more directly related to their specific learning tasks.
Thus, the use of these strategies helps the high achievers to
understand the linguistic input, get knowledge and settle
their reading problems. The result is in line with the studies
of Mokhtari and Reichard, (2002); Sheorey and Mokhtari,
(2002) who reported that more successful readers adopted
problem-solving reading strategies more often to simplify
comprehension difficulty.

The reason why high-achievers adopt global or
Metacognitive reading strategies more frequently than low
achievers is that they come to reading materials already
knowing how global reading strategies use to monitor their
reading comprehension, how to organize their thoughts,
analyze and evaluate the text faster of what they read,
which they use to develop their efficiency in reading
comprehension (Mokhtari and Sheorey, 2008). Particularly,
in an EFL context, successful learners realize that it is their
duty to employ global or metacognitive strategies than the
other strategies because they may not have much exposure
to the target language to get chance for picking up the target
language consciously. This finding coincides with Para
(2020) and Phakiti’s (2003) who reported that successful
readers use global reading strategies most in EFL context.

However, low achievers employ the global reading
strategies at low level. These students are very poor in
setting purpose, previewing, monitoring and evaluating ...
which Sheorey and Mokhtari, (2002) think them as useful
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to enhance students’ reading performance. This significance
is not, however, known by these students, for their teachers
might not have taught them what these strategies are and
how to use them according to their needs. Students who
are not able to monitor comprehension during reading can
constitute poor comprehension (phakiti, 2003). Hence,
low achievers require practicing global or meta-cognitive
reading strategies as frequently as possible in their reading
classes, for these strategies are crucial in helping them
improve their performance, particularly in problem-solving
and successful language learning (Alexander et al., 2000).

Regarding the correlational result, students’ problem-
solving and global reading strategies showed a strong,
positive relationship with their reading achievements.
Many students assume problem solving strategies
are of crucial importance to their language learning.
They frequently use these strategies, and hence they
are significantly related to their reading performance.
According to Sheorey and Mokhtari, (2002) these
strategies are closely connected to specific reading tasks
and exert direct impact on comprehension. This finding is
in agreement with results of Huang & Nisbet, (2014) and
Madhumathi & Ghosh, (2012).

Moreover, since global reading strategies are advanced
reading strategies that are often associated with skilled
readers, the awareness and use of these strategies are
hallmarks of good reading ability. So, it is very likely to see
students’ global strategies and their reading achievement
are positively related. That is, the two variables move
in the same direction. As the frequency of strategy use
increases, the reading comprehension scores increase and
vice versa. This finding is in agreement with Zhang and
Seepho, (2013) who discovered that students who chose
using global or metacognitive strategies tended to score
higher on the reading comprehension test.

Conclusion
This study has attempted to provide a picture of the
strategies preferred by high and low achiever students in

the Social Sciences at Wollo university in Ethiopia. The
results revealed four major findings as follows.

First, it was found out that the frequency of using
reading strategies used by high achievers outstripped low
achievers in terms of global, problem-solving and support
reading strategy use.

Second, the groups are significantly different in their
use of reading strategies.

Third, the proficient students also have an enhanced
metacognitive awareness of their own use of strategies, which in
turn leads to greater reading ability and proficiency. Thus, it can
be concluded that students who employed more strategies and
use them as frequently as possible would show higher success
in reading comprehension. And this finding has contributed to
the growth of research in this area by confirming indeed that
more proficient students use a wide range of strategies.

Fourth, reading strategies are positively correlated to
reading achievements and the correlation is significant.

Recommendation. Based on the above conclusions the
following recommendations were made:

— as reading strategy use leads into improved reading
proficiency, it is of utmost importance for the language
instructors to incorporate reading strategies into their
teaching reading, investigate their students’ reading
techniques and attempt to realize and identify these
strategies to support low achieving student to attain success
and master the reading skills.

— moreover, although many researchers verified that
less-proficient learners may benefit even more from the
use of global reading strategies, low achievers in this
study were not aware about these strategies. Therefore, it
is recommended that teachers should raise awareness of
these types of reading strategies by teaching why and how
to apply them into reading tasks. The proposal of Mokhtari
and Sheorey (2002) in this regard is of much help i.e.,
teachers should follow the following steps to teach the
global strategies: “(a) describe what the strategy is, (2)
explain why the strategy should be learned and used, and
(c) provide examples of the circumstances under which the
strategies should be used” (p. 6).
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