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Abstract. The main purpose of the study is to investigate students’ views about the implementation of collaborative learning in
English classes. Collaborative learning helps students to improve their English language performance. To achieve this objective,
observation and questionnaires were employed. The quantitative data were analyzed using percentage and frequency. Theme
analysis technique was used to analyze the qualitative data. The result of the study indicated that most students’ applied collaborative
learning, but the type of collaborative learning they are applying is not collaborative learning. Most of the teachers simply make
their students to sit side by side to talk with each other as they do their individual assignments, and some teachers assign a task
to groups. Then, one or two of the group members do the work and the other group members get equal credit. Although each of
these is important in collaborative learning, they do not qualify collaborative learning rather traditional group learning. In addition to
this, some students were not playing their roles as they are expected. Teachers and other concerned bodies ought to deliver sorts
of orientations to the students about the importance of collaborative learing to maximize students’ views before implementing
collaborative learning.
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Pe3tome. OcHoBHas Lemnb MCCNedoBaHWUsA — WU3y4nTb MPEOCTaBMNeHVst YYalluMXCs O BHEOPEHWU COBMECTHOro obyyeHus Ha
ypoKax aHrmmMncKoro s3bika. CoBMecTHoe obydeHne MOMOraeT yqalluMMCs yryyLUTb CBOW MOKasaTenn BnageHUs aHmMACcKum
A3bIKOM. [ANst JOCTMXKEHNS STON Lienu ObInm MCronb3oBaHbl METOAbI HAOMIOAEHNS U aHKeTMPOBaHUs. KonnmyecTBeHHbIE AaHHbIe
6bln1 NPoaHanM3MPOBaHbl C UCMOSb30BaHNEM MPOLEHTHBIX COOTHOLLEHWIA U 4acToTbl. 4 aHanmaa ka4eCTBEHHbIX AaHHbIX Obin
UCMONb30BaH METOA, TEMATUYECKOTO aHanuaa. Pesynbratbl UCCNEnoBaHWS nokasanu, YTo B0MbLUMHCTBO CTYAEHTOB NMPUMEHSIOT
COBMECTHOE 0By4eHue, HO TMN COBMECTHOMO OByYeHMs], KOTOPbIVi OHW MPUMEHSIIOT, HEe SIBMNSIETCS COBMECTHbIM 00yyeHneM. bornb-
LUMHCTBO Y4uTernen NpocTo 3acTaBnsAT CBOMX YHEHUKOB cuaeTb 6ok 0 BoK, 4ToObl pasroBapuBaTb APYr C APYTOM BO BPEMS Bbl-
MOMHEHNSt HAVBUAYaTbHbLIX 334aHWIA, @ HEKOTOPbIE YYUTENS pacnpeaenstoT 3aaaHnsa no rpynnam. 3ateM OAvH Uiu ABa uneHa
rpynMbl BbINOMHSAIOT paboTy, a OCTanbHbIe YreHbl rPYNMbl MOMYyYaoT PaBHbIN 3a4eT. XOTS KaXapblid U3 HUX BaXKEH B COBMECTHOM
06yyeHUn, OHM He KBanMMULIMPYHOTCS Kak COBMECTHOe 00yYeHe, a ckopee Kak TpaauuMOoHHOe rpynnoBoe obyyeHve. B gonon-
HEHVEe K 3TOMY, HEKOTOPbIE CTYAEHTbI Mrpan CBOW PO He Tak, Kak OT HUX OXuaanu. YuuTens n apyrue saviHTepecoBaHHble op-
raH13aLuyn JOMKHbI Pa3bACHATb YYaLLIMMCS BaXKHOCTb COBMECTHOIO 06y4YeHns, YTOObI MakCManbHO pacLUMpUTb NPEACTaBNEHNS
yyaLLmMXCsl, Npexae YeM BHeapsiTb COBMECTHOE 0by4YeHue.

Knroueenie cnoea: peanusauusi, BOCNpUsiTue, COBMECTHOE 06yquV|e.

Ana yumupoearus: Bedvkaay J1. Barnagbl CTyAEHTOB YHUBEPCUTETOB Ha MPUMEHEHNE COBMECTHOTO 06y4eHNs Ha 3a-
HATMSAX MO KOMMYHUKATUBHbLIM HaBblkaM BNaAeHUS aHIMUACKUM A3bikoM // Pa3suTtue obpasoBanus. 2023. T. 6, Ne4, C. 20-
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AHHomauyu. TényeBEH TEN TENNEBE — BEPEHEKEHCEM aKarnyaH YEnxm ypokeceHde XyTLaHMa népne BEpeHTec TenéLine
TYHA GEHENEXe enre MbIWAHHWHE TénYyeccu. XyTWwaHma népre BEPeHTHU GaMpaKCeH akanyaHna Kkanagac acranaxHe ycrepme
nynawarb. TEénYeB TENNEBHE NypHAacnamMa CaHaB TaTa aHKeTNaB Menécemne yca KypHa. Xucen KatapTaBeceHe npoLeHT TaTta
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TATaAWNAX eHYeH naxca TULKepHé. MNMaxanax katapTaBéceHe aHnaHca UrMe TemaTtika TULKEPEBEH Menéne yca KypHa. Tén-
YeB pesynbravé Tapax, CTYAEHTCEHYEH Yblnandllé TeMUGe GbiH NéprieLuce BEPEHET, aH4Yax BEPEHTEBEH TECE, YaHHMNE, Népre
BEPEHTHN Map MKKeH. Yblnam yunTernb adaceHe KallHM XaneH écHe TyHa Maw KypLUéne KanagTtap Tece kaHa nép-népuHne oHa-
Wwap Bavna napratb. Xaw-nép yunternb Ky e Ban €ge YyLKaHCeHe Banegce napca TytapaTb. YLWWKaHpa Bapa, Tépéccune, nep
€ UK€ ava aH4yax €grert, BECeM MEH TYHMHE bITTUCEM Naxca napagee, aHyax Ta €grieHé adacemne Nép Lwamnpax 3avet unegee.
[Mépre BEpeHTHE YyxHe, nNannax, KawHu Men NeNTepeluné nynuH Te ypokpa TyHa €¢ néprie BEPEHTHU LIYTHe kéme nynTa-
panmMacTb. KyHa, Tépéccune, Tpaguum KapTUHYE YLLIKaHNa BEPEHTHN Tece naxma TUBET. YHCAP NygHe Xall-nép CTyaeHT éce
npenogasarernb bIATHA NeK Map, nadax ypaxna TyHu Te nynatb. YuuTenbcem, Ky €¢ NENTepeLlHe XaknakaH opraHM3aumcem
népre BEPEHHWHe NypHAaca KEpTec YMEH, CTYAEHTCEH NENEBHe Man nyp TapaH aHna capac TEnNnesne, NycapHa MenéH ycanaxe

GCMHYEH Karaca aHnaHtapmMa TMBEGne.
Tén camaxcem: akanyaH Yénxu, néprne BEPEHHN, TYNHN.

Lumamanama: becdukagy J1. AkanuaH 4énxune yca Kypca XyTWwaHma néprie BEPEHTHUHE CTyAEHTCeM ene xaknanu //
BépeHy atananase. 2023. T. 6, Ne4. C. 20-27. DOI 10.31483/r-107819. EDN GLKVSP

Background of the study

Communicative language teaching marks the beginning
of a major paradigm shift within language teaching in the
twentieth century, one whose ramifications continued to
be felt today (Richards and Rogers, 2001). The general
principals of communicative language are today widely
accepted around the world. Collaborative learning can help
students to be critical thinkers, creators and problem solvers.

Although collaborative language learning instigates
outside of language teaching, it is compatible with many
of the assumptions of communicative language. It has
become a popular and relatively uncontroversial approach
to the organization of classroom teaching in many parts of
the world. As Putnam (1997) states cooperative learning
has emerged as a powerful method for fostering children’s
achievement and socio-personal development in today’s
heterogeneous classroom. Collaborative learning is a
successful teaching strategy in which small teams, each
with students of different levels of ability, use a variety
of learning activities to improve their understanding of
a subject. Each member of a team is responsible for not
only learning what is taught but also for helping teammates
learn and forming an atmosphere.

Implementing collaborative learning can help to bring
sound language learning process. It also helps to achieve
sound education as well (Jakobs, 1988). Consequently,
university students’ feeling about the implementation of
collaborative learning is worthwhile to see whether they
have enough awareness to implement it or not. The reason
is that the concept of learning and the roles students play
are inseparable and two faces of a coin to implement
collaborative learning effectively. Students who are
learning English are supposed to be positive and active to
engage in collaborative learning since it requires students
to engage in-group activities that increase learning and
indicates other important dimensions.

According to Brady and Tsay (2010), students who
participate equally in-group activities exhibited a higher
like hood of receiving high-test scores and course grades
at the end of the semester. In the current research context,
there are studies about the implementation of group work
at secondary school levels (Birhanu G/Michael, 2000).
Birhanu tried to see collaborative learning focusing on
group work organization of grade eleven. On the other
hand, Seifu W/yohhanes (2005) conducted a study about
the implementation of group activities. Wondwosen
Tesfamichael (2008) investigated an assessment about
oral group lessons in promoting cooperative learning
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focusing on group work organization in grade eleven. As
far as the researcher’s experience and reading is concerned,
there is no study about university students’ perception
about the implementation of collaborative learning in
English classes. As a result, the researcher is interested
to assess students’ perception about the implementation
of collaborative learning at Addis Ababa Science and
Technology University.

According to Birhanu (2000), students have an attempt
of employing collaborative learning. The researcher stated
that students fail to interact successfully. This may be
due to their negative views towards the implementation
of it. How about university students’ perception about
the implementation of collaborative learning in English
classes? It was the assumption that the researcher is inspired
to assess students’ feelings about the implementation of
collaborative learning.

1.2 Objectives of the study

1.2.1 General objective

The general objective of this study was to assess
students’ perceptions about the implementation of
collaborative learning.

1.2.2 Specific objectives

The specific objectives of this study includes the
following points

* To assess the types of collaborative learning that
students employ during collaborative learning

* To assess students’ roles during collaborative learning

* To identify students’ perception about the
implementation of collaborative learning

2. Research Methodology

The main purpose of the current study is to explore
students’ views about the implementation of collaborative
learning in communicative English skills II classes.
The study employed a descriptive method because the
researcher was interested to assess the students’ perception
about the implementation of collaborative learning, type(s)
of collaborative learning they apply and their roles during
the process of implementing collaborative learning and
classroom activities they employ during the process.

2.1. Study area

The study was conducted at Addis Ababa Science and
Technology University, with special reference to first year
engineering students who took the course communicative
English skills II.

2.2. Methods of data collection

To collect data from the respondents, the researcher
used questionnaire and classroom observation.
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2.3. Questionnaire

Questionnaire is extremely flexible and can be used
to gather information on almost any topic involving large
or small numbers of people (Abiy et al 2009). Students’
questionnaire contained both close ended and open-ended
questions. The main purpose of the open-ended questions
was to elicit more information from the concerned research
participants. This is because open-ended questions can
providerich information since respondents feel comfortable
to express their feelings and opinions (Ranjit, 1996).

2.4. Observation

Classroom observation was conducted to check whether
students play their roles during the implementation of
collaborative learning in response to the questionnaire in
the classroom while the actual class lesson was going on.

2.5. Sampling techniques

Three sections were selected randomly as subjects
for the questionnaire. This made 120 students. Random
sampling as it, according to Bailay (1994), delivers chances
for everyone to be a member of the sample.

2.6. Data collection procedure

During the process of collecting data, the following
procedures were followed. All selected sections were
observed two times each. Along with the co observer, the
researcher observed each classroom two times and put ()
for activities that were practiced and (X) for activities that
were not practiced.

Second, the questionnaires were administered to
a sample of 120 students after explaining the purpose
of the study. The researcher did the distribution of the
questionnaire in collaboration with classroom subject
teachers in each section. All the student participants
returned the questionnaire after they filled and completed
the questions during the class period.

2.7. Data analysis methods

In this descriptive survey study, quantitative and
qualitative methods of data analysis were used for the
reasons that the quantitative as well as qualitative data were
gathered. The quantitative data were treated by counting
and converting the tallies into percentage and explaining
that in line with the research objectives. Mean values were
also used to analyze and interpret data regarding students’
attitude, roles and classroom activities they employed
during the implementation of collaborative learning. The
mean value was calculated by multiplying the number of
respondents and the scale value divide by total number of
respondents.

number of respondents () x scale value
Le. mean (X) =

Total number of the respondents

In short, the data gathered through observations
were described qualitatively in order to support the data
gathered through questionnaire. Finally, the findings
obtained by the use of these tools were summarized and
concluded. Recommendations were also given based on
the conclusions that were drawn.

3. Data Analysis and Discussion

In this part of the research, an attempt has been made
to analyze and interpret the data gathered from first
year students of Addis Ababa Science and Technology
University. Three data gathering tools were used. These
were questionnaire and observation.

Accordingly, data obtained from these tools were
interactively presented and analyzed in the following
organizational scheme. First, students’ understanding and
experience about the implementation of collaborative
learning were analyzed and discussed. Then, students’
attitude about the implementation of collaborative

Table 1
1. What type (s) of learning does your teacher widely | Competitive learning 18 15
implement during his or her teaching? Cooperative group learning 90 75
Individualistic learning 12 10

Table 2
2. Are you interested to work with your classmates during collaborative Yes 100 84
learning? No 20 16

Table 3

3. What type of collaborative learning does your | Formal (which lasts from one class period to 46 13
teacher mostly implement in your classroom? | several weeks)
Informal (Which lasts from few minutes to a
. 48 40
class period)
Base group (lasts for at least a year) 26 22

Table 4

4. What do you do while your teacher is | I work collaboratively on task with my group 33 1
implementing collaborative learning? members

I participate actively 32 26

I simply listen to my teacher 50 42
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Table 5
5. Which of the following instructional method do you Active (learner centered) 84 70
mostly prefer your teacher to implement in your Traditional (teacher centered) 16 30
classroom?
Table 6
6. What type (s) of groups does your teacher form while | Heterogeneous (students with different
- . . . s 100 | 83
he or she is implementing collaborative learning? ability)
Homogeneous (students with the same
o 20 17
ability)
Table 7
7. Do you believe that your teacher implements collaborative learning | Yes 84 | 70
in your classroom successfully? No 36 | 30
Table 8
8. What is your attitude about the implementation of collaborative | Positive 92 |76
learning? Negative 28 |24

learning was followed. Finally, students’ roles during the
implementation of collaborative learning was analyzed
and discussed. Data from questionnaires were discussed in
the order they are put above. In addition, the data gathered
through the three tools were presented in any order as
relevant as follow.

3.1. Students’ understanding and experience on the
implementation of collaborative learning

As can be seen from Table-1 for item 1, 90(75%)
of the students said their teacher widely implements
collaborative learning, 18(15%) of them said their teacher
widely implements competitive learning and 12(10%)
of them said their teacher implements individualistic
learning. Regarding to the question “How does your
teacher implement collaborative learning in your class”,
majority of the students replied their teacher makes them to
sit side by side with each other as they do their individual
assignments. However, as to Johnson, and Johnson (1987)
collaboration is not having students sit side by side at
the same with each other as they do their individual
assignments. Some of students said their teacher assigns
a task to a group. Then, one or two of the group members
do the work, and the rest of the group members get equal
credit. Nevertheless, very few of them said their teacher
makes them work together toward a common goal. From
this, it is possible to say that even though both the teachers
and students mostly implement collaborative learning, they
are not clear how to implement collaborative learning and
the difference between collaborative group learning with
the traditional one.

As can be showed from Table 1 above of item 2, 100
(84%) of the students are interested to work with their
classmates during collaborative learning and 20(16%)
of them are not interested to work with their classmates
during collaborative learning. As to Gebeyaw (2007),
some students feel that the class time is best spent hearing
from the teacher rather than working with students who,
they believe, known as little as themselves.

As Table 3 above, 48 (40%) of the respondents
explained their teacher mostly implements informal
collaborative learning, and 46 (38%) of them said their
teacher implements base group collaborative learning.
From this, it is possible to conclude both informal and base
group collaborative learning are implemented.

As indicated from Table 5 above, 50 (42%) of the
students simply listen to their teacher, 38 (32%) of them
work collaboratively on tasks with their group members
and 32 (26%) of them participated actively. This indicated
that students are not that much aware about the role of
collaborative learning to improve their language skills.

As can be reported from Table 5 above, 84 (70%) of
the student respondents mostly prefer their teacher to
implement learner centered method in their classroom;
nevertheless, 36 (30%) of them mostly prefer traditional
instructional method.

The response of students for the open-ended question
“What is the reason to prefer active instructional methods
like cooperative group learning?” is the following. Most of
them explained thatthe active instructional learning oractive
learning helps them to develop their oral communicative
skills, to share their experience, knowledge and skill, to
make them to avoid stress, and develop confidence. It also
helps them to be encouraged to participate actively and to
learn best from their mistakes.

According to Table 6 above, most of the students (83%)
of them responded that their teachers form heterogeneous
groups and 20(17%) of them responded that their teachers
form homogeneous groups. The data indicated that teachers
give emphasis for heterogeneous type of group formation
during the implementation of collaborative learning.

As Table 7 above shows, (70%) of the students
confirmed that their teacher implements collaborative
learning successfully, but 46(35%) of them said that
their teacher does not implement collaborative learning
effectively.
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Table 9

! Collaboration helps me to prepare for f 90 26 3 1 - 120 47
" | my learning. % 75 22 2 1 - 100 ’
Using collaborative learning is likely f 20 40 10 16 34 120
2. to create too many problems in my 2.9
1 % 17 33 9 13 28 100
class.
If the teacher uses collaborative f 38 46 11 12 13 120
3. leaning too many students expect . 3.7
other group members to do the work. % 32 38 9 10 11 100
I do not believe that my teacher can f 20 18 8 38 36 120
4. implement collaborative learning o 2.5
successfully. % 17 15 7 31 30 100
5 Most of the time I would like to work f 55 18 2 15 30 120 34
’ alone than in collaboration. % 46 15 1 13 25 100
6 I feel that collaborative learning f 60 48 . 7 3 120 42
’ promotes friendship among us. % 50 40 - 100 ’
I feel my teacher lacks personal f 40 31 8 40 120
7. commitment to use collaborative . 3.25
learning in the class. %o 33 26 7 33 100
Using collaborative learning f 76 28 - 9 7 120
8. develops my oral communicative 4.2
. % 63 23 - 8 6 100
skills
9 Collaborative learning enables us to f 80 33 3 4 - 120 45
’ learn from one another % 67 28 3 - 100 ’
1o, | Using collaborative learning is time f 47 39 = 14 20 120 36
" | consuming % 39 33 - 12 16 100 i
I become frustrated to discuss with my f 34 61 2 3 20 120
I1. group members during collaborative . 34
learning. %o 28 51 1 3 17 100

Key: SA-Strongly agree (5) A-Agree (4)

As can be seen from Table 8, 92 (76%) of the students
have positive attitude about the implementation of
collaborative learning, but 28 (24%) of them have negative
feeling about collaborative learning.

The students’ responses for the open-ended statement
“Write anything else you would like to say about the
implementation of collaborative learning.” They discussed
that collaborative learning should be encouraged and
continued, because it makes students’ learning effective
and meaningful. They also indicated that collaborative
leaning helps students to learn from each other, so it
should be sustainable. Finally, they pointed out that there
should be stable membership during collaborative learning
because group formation is time consuming.

3.2. Students’ Perception about the implementation
of collaborative learning

As can be seen from Table 10, with regard to item 1,
90 (75) of the students strongly agreed and 26 (22%) of
them agreed respectively that collaborative learning helps
them to prepare for their learning. The mean value also
inclines to strongly agree (i.e. 4.7). For item 2, 40 (33%) of
the students agreed and 20 (17%) of them strongly agreed
respectively. However, 16 (18%) of them disagreed and
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Un-Undecided (3)

D-Disagree (2) SD-Strongly disagree (1)

34 (28%) them strongly disagreed respectively that using
collaborative learning is likely to create too many problems
in their class with the mean value of 2.9. Concerning to item
3, 46 (38%) of the students agreed and 38 (32%) of them
strongly agreed. Nevertheless, 11(9%) of them undecided,
12 (10%) of them disagreed and 13 (11%) of them strongly
disagreed for the given statement. This implied that if the
teacher uses collaborative leaning, most students expect
other group members to do their work. Similarly, the mean
value approximates to agree 3.7. This indicated that most
of the group members need their group leader to help them,
summarize what they did and finally present it.

Regarding to item 4, 38(31%) of the respondents do not
supposed and 36 (30%) of them do not strongly thought
that their teacher cannot implement collaborative learning
successfully. In other words, 31% of them agreed and 30%
of them strongly disagreed respectively that their teacher
could implement collaborative learning successfully.
Majority of the students agreed that their teacher could
implement collaborative learning magnificently.

With regard to item 5, 55 (46%) of the students strongly
agreed, 18 (15%) of them agreed to statement 5. On the
other hand, 2(1%) of them undecided, 15 (13%) of them
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Table 10

! I work collaboratively with f 20 60 40 - - 120 38
) my group members. % 17 50 33 - - 100 ’
5 I plan, monitor and f 15 20 71 8 120 395
’ evaluate my learning. % 13 16 59 7 5 100 ’
I provide feedback, f 4 12 23 53 28 120
3. reinforcement and support . 2.25
for my group members. % 3 10 19 44 24
. . f 13 72 24 11 - 120
4. I participate actively 3.7
% 11 60 20 9 - 100
I accept other students’ f 19 37 42 18 120
S. 3.4
weakness and strength. % 16 31 35 15 3 100
My teacher makes sure £ 39 53 21 7 _ 120
6 that we know what is 403
expected qf us from o 3 44 17 6 i 100
collaborative learning.
7 My teacher arranges the f 2 5 12 61 40 120 19
’ class into small groups. % 2 4 10 51 33 100 '
My teacher emples . £ 35 75 10 ) _ 120
] classroom activities, which 42
’ are appropriate to the o 29 63 g i i 100 ’
objectives.
9 My teacher encourages our f 74 43 3 - - 120 459
' participation. % 62 36 2 . _ 100 '
My teacher evaluates our f 23 38 41 11 7 120
10. achievement at the end of 3.49

disagreed and 30 (25%) of them strongly disagreed that
most of the time they would like to work alone than in
collaborative learning with the mean value of 3.5. This
is an evidence to say that majority of the students prefer
competitive and individualistic learning than collaborative
learning.

As can be seen from item 6 of the above table, 60(50%)
of the students strongly agreed and 48 (40%) of them
agreed respectively to the statement. However, 7(6%) of
them disagreed and 5 (4%) of them strongly agreed that
collaborative learning promotes friendship among them.

With regard to item 7, 40(33%) of the students strongly
agreed, 31(26%) of them agreed respectively. However,
(7%) of them did not decide with the statement, and 1(1%)
of them strongly disagreed that their teacher lacks personal
commitment to use collaborative learning. Finally, the
mean inclines to undecided with the value of 3.25.

About item 8, 76(63%) of the students strongly agreed,
and 28(23%) of them agreed respectively to the statement.
However, 9(8%) of them undecided and 7 (6%) of them
strongly disagreed that collaborative learning develops
their oral communicative language skills. The mean value,
which is 4.3, shows that most of the students agreed up
on the given statement. As can be seen from item 9, with
regard to the statement collaborative learning enables
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students to learn from one other. 80(67%) of the students
strongly agreed and 33(28%) of them agreed to the stated
statement respectively with the mean value of 4.5.

According to item 10, 47(39%) of the students strongly
agreed and 39(33%) of them agreed; However, 14 (12%)
of them disagreed and 20(16%) of them strongly disagreed
that collaborative learning is time consuming. Here the
mean value is 3.6, which inclines to the agree scale value.
Finally, 34 (28%) of the students strongly agreed, 61 (51%)
of them agreed to item 11. However, 2(1%) of them, 3(3%)
of them disagreed and 20(17%) of them strongly disagreed
that students become frustrated to discuss with their friends
to improve their language performance. The mean value
also shows that most of the students get frustrated to
discuss with their group members.

3.3. Students’ roles during collaborative learning

As can be seen from Table 10 of the first item,
60(50%) of the students said ‘mostly’, 40 (33%) of them
said ‘sometimes’, 20 (17%) of them said always, work
collaboratively with their group members with the mean
of 3.86. Nevertheless, most students were not interested to
work collaboratively with their group members. Therefore,
it is possible to say that most students do not work
collaboratively with their classmates.
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Regarding to item 2 of the above Table, 71 (59%)
of the students said ‘sometimes’ and 20 (16%) of them
said ‘mostly’; 15 (13%) of them said ‘always’, 8 (7%) of
them ‘rarely’ plan, monitor and evaluate their learning;
Nevertheless, 6 (5%) of them did not plan, monitor and
evaluate their learning. In addition, the mean value inclines
3.2 to ‘sometimes’. Thus, most of the students sometimes
plan, monitor and evaluate their learning.

About item 3, 53 (44%) of the students said rarely’
and 23(19%) of them ‘sometimes’. 12 (10%) of them agree
to ‘mostly’ and 4(3%) of them ‘always’, but, 28(24%) of
them do not provide feedback, reinforcement and support
for their group members. Moreover, the mean value
inclines to rarely (i.e. 2.25). The data show that most of
the students rarely provide feedback, reinforcement and
support for their group members.

In relation with item 4, 72(60%) of the students
choose ‘mostly’, 24 (20%) of them sometimes, 13 (11%)
of them always and 11 (9%) of them ‘rarely’ participate
actively during collaborative learning. Thus, majority of
the students were active during the implementation of
collaborative learning. In addition, the mean value inclines
to ‘mostly’ (i.e. 3.7). Similarly, in the observation sections,
the researcher has observed that most of the students were
not participating actively rather they simply listening
to what their group leader said and some students were
disturbing the class.

With regard to item 5, 42 (35%) of the students selected
‘sometimes’, 37 (31%) of them said ‘mostly’, 19 (16%) of
them choose ‘always’, and 18 (15%) of them preferred
‘rarely’ accept other students’ weakness and strength.
However, 4 (3%) of the respondents do not accept other
students’ weakness and strength. Moreover, the mean
value is 3.4. Regarding item 6, 53 (43%) of the students
said ‘mostly’; 39 (33%) of them selected ‘always’. Besides,
21 (18%) of them selected ‘sometimes’ and 7(6%) of them
said ‘rarely’ agreed that their teacher makes sure that they
know what is expected of them from collaborative learning.
This indicated that most of the students stated that their
teachers mostly make sure that what is expected of them
from collaborative learning.

With regard to item 7, 61 (51%) of the students selected
‘rarely’; 12 (10%) of them said ‘sometimes’; 5(4%) of them
said ‘mostly’ and 2(2%) of them said ‘always’ replied that
their teacher arranges the class in to small groups. Finally,
most of the students said that their teacher arranges the
class in to small groups.

During the observation sessions, the groups in all
sections were already formed when collaborative learning
was established. With regard to item 8, 75 (68%) of the
students said ‘mostly’, 35(29%) of them always and
10(8%) of them sometimes said that their teacher employs
classroom activities which are appropriate to the objectives.

About item 9, 74 (62%) of the students said ‘always’,
43 (36%) of them said ‘mostly’ and 3(2%) of them
said ‘sometimes’ that their teacher encourages their
participation. Similarly, in the observed sections, the
researcher has observed that all of the observed teachers
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were encouraging their students’ participation. Moreover,
the mean value inclines to always (i.c. 4.59).

Finally, concerning to the last item, 11 (34%) of the
students said ‘sometimes’; 38 (32%) of them said ‘mostly’;
11 (9%) of them said ‘rarely’, and 7(6%) of them said not
at all’ that their teacher evaluates their achievement at the
end of the lesson. In addition, the mean value inclines to
‘sometimes’ (i.e. 3.49).

4. Conclusions and Recommendations

This  section consists of conclusions and
recommendations of the research results. After the
conclusions, some possible recommendations are given.
The present study, as mentioned in previously was intended
to investigate students’ views about the implementation
of collaborative learning. For this purpose, three types of
data gathering instruments (questionnaire and classroom
observation) were used. The data gathered through the
instruments were presented, analyzed and discussed in the
previous section. Based on the analysis and discussion, the
following conclusions and recommendations were made.

4.1. Conclusions

The data obtained from students questionnaire indicated
that majority of the students have positive feeling about
collaborative learning; however, some of them are resistant
to implement collaborative learning. They expect other
students to do the work and put their names, and some
students become frustrated to discuss with their group
members. On the other hand, some other students prefer to
work alone than in collaborative learning.

The result obtained from all of the three instruments
indicates that most of the students do not play their roles
during the implementation of collaborative learning.
For instance, most student were not interested to work
collaboratively with their group members, plan, monitor and
evaluate their learning, provide feedback, reinforcement
and support to their group members, accept other students’
weakness and strength. In addition, some teachers were
not playing their roles as they are expected. For example,
they do not arrange the class into small groups and evaluate
their students’ achievement at the end of the lesson despite
they were encouraging their students’ participation.

4.2. Recommendations

First, since most of the students are not clear with the
difference between traditional learning and collaborative
learning; teachers should use different opportunities to train
students on the principles of collaborative learning, how to
implement it, what roles to play, what types collaborative
learning and classroom activities to employ by relating to
the instructional objectives designed. As a result, they can
implement it effectively and appropriately.

Second, teachers and other concerned bodies ought
to deliver sorts of orientations to the students about the
importance of collaborative learning to maximize their
views before implementing it.

Third, course designers should aim to build students’
interest. This can be done by providing interesting and
motivating classroom activities, which necessarily appeal
to students’ age, interest and level of understanding.
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