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®Dponosa Onvea Apkadvesna

KOMMYHUKATHUBHASA AEJTOBASA UT'PA KAK OIUH
N3 UHTEPAKTUBHBIX METOJ0OB OBYUYEHUSA
NHOCTPAHHOMY A3BIKY B HEA3BIKOBOM BY3E

AHHOmMauusn: 6 2nase paccmampusaiomces Memoouieckue nooxoobl K popmupo-
BAHUIO HABLIKOG 0eN08020 0OWEHUSL CIYOEHMO8 HEs3bIKOB020 8Y3Ad HA UHOCTPAHHOM
A3bIKe HA Oaze yueOHO-peuesblx cumyayutl, KoOmopbvle NO360J510M PEeKOHCIMPYUpo-
8amuv 3HAUUMbLE O 00PA308AMENLHLIX Yeell YCA08UsL 008020 MENCKYIbIYPHO20
obwenus. B konmexcme unmepakmueéno2o, CUMyamueHo20 U KOMMYHUKAMUBHO20
no0X00a YMO4HEeHbl HEKOMOopble dIMAnbvl U 0CODEHHOCMU (BOPMUPOBAHUS. MENCK)Tb-
MypHo2o 0e06020 obuwenus. OmmeueHo npeumyuecmeo KOMMYHUKAMUBHO20 3A0a-
HUSL ¢ MemOoOU4eCcKol MOYKU 3PeHUsl KaK CIUMYIA Peuesoll 0esimebHOCMU U Cpeo-
CMBa YNpasienusi pewesblM N08eoeHuem 00yuaemoe0 8 KOHKPEMHOU CUMYayuu Medic-
KYIbmypHo2o 0e1068020 obujenus. Oxapakmepu3o8ana 0enosas ucpa Kaxk Haubolee
Pe3VIbMamueHas. CmyneHb 00yYeHUs: UHOCMPAHHOMY SI3bIKY 8 Chepe MedCKyIbmyp-
HO20 0el108020 0OWeHUs, OAHbl PEKOMEHOAyUU No NPUMEHEHUIO 0ell08blX ucp 8 0opa-
308aMENLHOM NpPoYyecce Hes3blkogo2o 8y3d. ONucanvl KOHYenmyaibHvle OCHOBbLL Ue-
POBLIX MEXHON02UL U 0OOCHOBAHA MEMOOUKA UX UCNONb308AHUSL 8 PAMKAX UHMEPAK-

MUBHO20 U KOMMYHUKAMUBHO20 NOOX0008.

Knrwueswie cnosa: UHmepaKkmueHoe 06y'{€H1/l€, MHOCmpaHHbll:i A3bIK, MEIHCK)JIb-
mypHas KOMMYHUKAYUA, neoazo2uyeckue ycuosus, ucpoebsle Jl/lel’l/lO()bl, KOMMYHUKA-

mueHoe 3a0aHue, poJnesas uepa.

Abstract: the chapter considers methodological approaches to the development
of business communication skills of students of a non-linguistic university in a foreign
language based on educational speech situations that allow reconstructing the condi-
tions of business intercultural communication that are significant for educational
purposes. In the context of interactive, situational and communicative approach,
some stages and features of the development of intercultural business communication
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are specified. The advantage of a communicative task from a methodological point of
view as a stimulus for speech activity and a means of managing the student's speech
behavior in a specific situation of intercultural business communication are noted. A
business game is characterized as the most effective stage of teaching a foreign lan-
guage in the field of intercultural business communication; recommendations are
given for the use of business games in the educational process of a non-linguistic
university. The conceptual foundations of gaming technologies are described and the
methodology of their use within the framework of interactive and communicative ap-

proaches is substantiated.

Keywords: interactive learning, foreign language, intercultural communication,

pedagogical conditions, gaming methods, communication task, role play.

Introduction. Interactive learning is based on the interaction of a student with
the learning environment, which serves as a source of acquired experience. It corre-
sponds to the cycle of natural learning and is constructed as the acquisition of new
experience in the process of living it, in which the learner is in direct contact with the
areas of reality being studied [4]. Such learning presupposes a system of the educa-
tional process that is different from the usual logic: not from theory to practice, but
from the formation of new experience to its theoretical comprehension through appli-
cation. The students take on some of the functions of the teacher, which increases the
motivation and productivity of learning. The experience and knowledge of the partic-
Ipants in the educational process serve as a source of their mutual enrichment.

Another characteristic of interactive learning is the fact that it is the method of
learning that is carried out in the form of joint activities of students: all the partici-
pants in the educational process interact with each other, exchange information, solve
problems together, simulate situations, evaluate the actions of the participants and
their own behavior, immerse themselves in the real atmosphere of business coopera-
tion in solving problems. In interactive learning, two processes are going on in paral-
lel: mastering the content of education and the communication process. It is necessary
to take into account the following psychological and pedagogical conditions for
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achieving effectiveness in educational interaction: 1. Creation of a favorable psycho-
logical climate reflecting the qualitative side of relations and characterized by the de-
sire for cooperation, mutual assistance, the desire to achieve a constructive result,
positive emotions; 2. Dialogue style of communication, implying high personal in-
volvement of participants, mutual respect, equality, co-creation, active listening; 3.
Development of group interaction skills, which occurs through the organization of
activities in pairs, threes, small groups with a dynamic, changing composition; 4. Re-
flexive summing up, which helps each participant to determine the personal level of
progress, and the group — to develop rules for effective joint activities.

As experience shows, traditional forms of teaching largely correspond to the
tasks of transmitting information from a teacher (mediator) to a student (recipient),
while active learning methods significantly influence the formation of precisely those
qualities that a modern specialist should possess (competence, initiative, ability to
think originally, set tasks, see ways to solve them, independently solve problems,
etc.).

The activation of traditional forms of learning allows improving two levels of
knowledge acquisition: at the first level, students gain knowledge about the subject
and phenomena, at the second, they learn to solve practical problems related to the
functioning of these phenomena. But traditional forms of learning almost do not af-
fect the third level of training specialists, ensuring the acquisition of skills for future
professional activity in a foreign language. The difficulty of acquiring these skills is
due to the fact that such activity, as a rule, is of a collective nature and is conditioned
by the mutual activity of a group of people representing various organizations and
spheres of public life. A specialist needs the ability not only to quickly navigate the
situation, but also to overcome emerging deviations from the intended path, pose
problems and find optimal solutions to them [8, p. 7]. This can be taught at interac-
tive classes, which include problem tasks and indicate ways to solve them.

The introduction of an interactive method in teaching a foreign language is nec-
essary, as the need of students not only to obtain extensive knowledge, but also to

master it in a more accessible and interesting form increases. Using an interactive
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method of teaching a foreign language, it is possible to optimize the process of teach-
ing professional foreign language communication skills and make it effective. The
use of interactive methods in teaching foreign languages promotes interpersonal and
intercultural communication, the peculiarity of which is the ability to «take the role of
another», interpret the situation and construct one's own actions.

The successful use of interactive methods in teaching foreign languages is facili-
tated by the differences of the discipline «foreign language» from others studied in
higher education. The end result of language learning is not the acquisition of language
knowledge, but communicative competence, i.e. the student’s formation of practical
speech and the ability to apply these skills successfully to solve communicative prob-
lems. Also, for full proficiency in a foreign language, it is necessary to understand the
mentality of the foreign-language interlocutor, which is impossible without familiarity
with the culture of the countries of the language being studied [5, p. 5].

Teaching a foreign language always occurs on the basis of communication.
Within the framework of activity theory, communication is considered as a socio-
psychological interaction of participants in group work. The effectiveness of such
teaching is provided by a game, which is the main teaching model in quasi-
professional activity. The game is highly motivated, it can become a form of imple-
menting the educational process, a necessary moment of which is the role-playing
behavior of students. The conventionality of the game is related to reality, which
forms the socio-communicative experience. In teaching a foreign language, games, in
fact, carry a double load, namely, they contain an educational task set by the game
itself, the solution of which is possible only by solving the communicative problem,
which arises imperceptibly for students. The communication process itself becomes a
means of achieving the goal set by students in the course of solving the educational
game problem [1, p. 29].

The success of teaching professionally-oriented foreign language communica-
tion to students depends to a large extent on the skilful management of this activity. It
Is important, first of all, to study the interests and needs of every student, his or her

communicative, emotional and volitional characteristics in order to choose the type of
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speech activity, in which it’s more reasonable to involve the student in order to de-
velop his or her abilities. Business English classes should be based on various com-
munication tasks aimed at developing students' skills in business communication, for
example, preparing and making presentations of a product, new business ideas, par-
ticipating in negotiations, telephone conversations, video conferencing, preparing re-
ports, reaching agreements and others.

Simulating intercultural business communication based on a situational ap-
proach is carried out by recreating in a converted form some (most significant for
learning purposes) conditions of the communication act defined as components of the
situation. The situation itself, in this case, is a learning speech situation. Correlating
with the natural circumstances of intercultural business communication, learning
speech situations set real communication parameters, which become the main com-
ponents of such situations. These components, the presence of which is required in
every learning speech situation, are as follows: a) a communicative task: as a rule, it
denotes the subject of speech and concretizes the psychological attitudes of partners
In communication, reflects the primary function of a particular speech genre, deter-
mines the speaker's speech intention; b) the characteristics of the participants in
communication, performing specific educational and situational roles: this character-
istic should contain the basic requirements for the speech behavior of communicants,
mediated by the rules and regulations established for those working in a particular
sphere; c) the description of the conditions of communication — place, time, particular
circumstances of the professional activities of the communicants; d) the plan of
speech actions of the communicants.

The category of role has occupied a special place in the theory and practice of
teaching foreign languages due to the combination of functions it performs: motiva-
tional-incentive, teaching, orienting, compensatory, educational, as well as the func-
tion of secondary acculturation. Playing professional roles, the student, involved in
the content of the relevant business situations, maximally uses the knowledge ac-
quired in the courses of special disciplines, and practically applies the previously

mastered intercultural business communication skills.
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The study of the practice of teaching a foreign language in non-linguistic univer-
sities has shown that the most effective way to achieve the goals of teaching foreign
language business communication is to use educational situations based on some pro-
fessionally significant problem. As for oral business communication — business nego-
tiations, it is advisable to teach it at a later stage of the course in foreign language
business communication, when students have already studied the main topics provid-
ed in this course.

The purpose of oral professional communication is speech activity with certain
communicative intentions. It is assumed that by this stage of training, students have
mastered the basic structures of communicative grammar, a list of speech formulas
and clichés for expressing certain communicative intentions, as well as a set of modal
and structural words as means of inter-phrasal and intra-phrasal linking. It is also as-
sumed that at the previous stages, students achieved speech automatisms necessary
for sufficient communication on general everyday topics; therefore the teacher's task
in foreign language classes at an advanced stage comes down to using a variety of
communication exercises, mainly of a creative nature, including role-plays and busi-
ness games.

Methodology. The effectiveness of using the technology of teaching profession-
ally-oriented foreign language communication in a non-linguistic university was test-
ed in the course of experimental work with the students of the Faculty of State Cul-
tural Policy of Moscow State University of Culture. Intercultural communication is
an integral factor and a dominant of socio-cultural activity. Specialists in the field of
socio-cultural activity have to deal with the solution of the problems of communica-
tive plan in both native and foreign languages.

One of the methodological principles of teaching intercultural business commu-
nication is the gradual formation of the skills necessary for such communication. To
do this, at the first stage, it is necessary to describe exactly the qualities of the future
action, at the second — to select a system of conditions that will ensure the formation

of an action with the intended characteristics, at the third — to develop a system of
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guidelines necessary and sufficient to control the correctness of the formation of ac-
tions.

The use of this approach in teaching foreign language business communication
involves establishing several phases in the organization and implementation of the
educational process. These phases are as follows: The first — familiarization with the
peculiarities of speech communication in the professional sphere, presenting a gen-
eral characteristic of oral and written genres of business communication, functioning
in this area. The second — mastering speech genres of business intercultural commu-
nication in the following sequence (adequate to the increase in difficulties): presenta-
tion — business conversation — business correspondence — negotiations — conclu-
sion of an agreement. The third — integrated communicative practice with the parallel
use of all speech genres of business communication in a foreign language using real
situations of intercultural cooperation [3, p. 227].

Let's consider the technology of teaching foreign language business communica-
tion in more detail by stages. The first stage of teaching foreign language business
communication, which is an introduction to the course in intercultural business com-
munication, begins with an introductory lecture with the elements of discussion, dur-
ing which students learn about the nature and specifics of oral and written business
communication in a foreign language, about the importance of such communication
for successful professional activities. The teacher explains the main features of busi-
ness communication of the representatives of different cultures, offering students a
variety of audio and video materials illustrating the stereotypes of verbal and non-
verbal behavior of people in some situations of business communication. On the basis
of this information, students get a general idea of the concept «business contacty, in-
cluding the specifics of relationships between partners in business cooperation, as
well as the dynamics of its development in time and space. Providing the information,
the teacher draws students’ special attention to oral and written speech genres of
business communication, functioning in international collaboration.

The inductive method of teaching is used at this stage, which means that stu-

dents who have acquired new information, as a result of understanding this infor-
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mation, are able to make independent generalizations and conclusions. Such a con-
versation, containing professionally significant information, including the role and
place of business communication, is designed to increase students’ motivation to
master business communication, different genres of its functioning in the process of
intercultural communication. As a rule, this information, as well as additional infor-
mation offered to students, in particular, curious facts related to business communica-
tion in general, arouse students’ great interest.

In addition, at this stage of training, a variety of tasks can also be offered to con-
tribute to the development of students' cognitive activity. Examples of such assign-
ments are: 1. Answer the questions on the multiple-choice cross-cultural test. 2. Tell,
what, in your opinion, behavioral mistakes the characters of the following situations
made, explain your position. 3. Read the text on preparing for a meeting with a repre-
sentative of a company from another country and make a list of what you need to
consider in terms of communicative behavior in the process of interaction with busi-
ness partners from a given country.

To achieve the second stage goals successfully, it is advisable to prepare in ad-
vance the appropriate educational materials — the necessary set of terms and clichés
used in each specific genre in different situations of business communication in the
studied area. When explaining the terms, it is necessary to appeal to students’ profes-
sional knowledge acquired in the course of special disciplines. The teacher's explana-
tion of the peculiarities of the use of clichés should be based on the structure of a par-
ticular genre of business communication studied at the previous stage. At the same
time, students should be offered lists of synonymous expressions that can also be
used in situations of business communication.

The third stage of teaching business communication is devoted to the formation
of students' receptive and productive language skills in operating with terms, stereo-
typed phrases and phrases necessary for the perception or generation of oral and writ-
ten speech in the field of study. The fourth stage sets the goal of developing the skills
of prepared oral and written speech in the studied speech genre of intercultural busi-

ness communication. The fifth stage is aimed at developing students' speech skills for
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generating unprepared oral speech in a specific situation of intercultural business
communication. At this stage, it is advisable to perform various types of communica-
tion exercises, including creative tasks, that being based on the situations of intercul-
tural business cooperation, stimulate the corresponding speech activity of students.

To achieve the goal of teaching oral professional speech, it is necessary to solve
the following tasks: 1. To determine the communicative minimum, that is, a list of
special topics, and make a selection of special educational texts on these topics. 2. To
identify the lexical and grammatical minimum necessary and sufficient both for lis-
tening to texts in the specialty and for speaking on professional topics. 3. To develop
a system of exercises, including those of a creative nature, to activate the lexical and
grammatical material, the acquisition of which will make it possible to conduct a
communicatively sufficient professionally oriented conversation in a foreign lan-
guage.

The use of training and speech exercises, communication tasks and situations for
paired, group and collective speech communication, the creation of appropriate con-
ditions for speech-thinking activity has a stimulating effect for on the gradual devel-
opment of students' creative abilities at the highest possible level for each of them.

With the communicative approach to teaching a foreign language, the methodi-
cal task of speech training for professional communication consists in a faster transi-
tion from speech training itself to quasi / real communicative activity. Its implemen-
tation requires the interaction of the formed grammatical and lexical skills. In the
context of preparing non-philologists for professional communication, this inevitably
leads to the minimization of language and speech means. This applies to both lexical
and, to a much greater extent, grammatical material. That is why the principle of pre-
senting grammatical material in blocks with the simultaneous use of the lexical min-
imum of a certain sublanguage has justified itself.

From a methodological point of view, a communicative task is a means of con-
trolling the student's speech behavior in a particular situation and at the same time a
stimulus for his speech activity. The communicative task controls the speech activity

of students, predetermining the choice of specific language and speech means.
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Communication tasks can be framed in the form of short problematic questions
or situations that do or do not require special training. More complex communication
tasks require the study of special literature, since they involve a logical solution or
possession of extensive special information. Communication tasks are, of course, of a
creative nature, since they involve an independent solution to a communicatively ori-
ented task, the student's freedom to choose the means, volume and linguistic com-
plexity of the statement, for example, when developing an argument or a thesis.

A great methodological advantage of a communicative task is that it is a produc-
tive-receptive unit that stimulates the activities of both the speaker and the listener,
for example, the joint discussion of information involves the solution of communica-
tive tasks of the speaker — to inform, explain, describe, ask, clarify; and the listener —
to understand, remember, write down, compare, draw a conclusion.

Teaching experience shows that the greatest difficulty for learners is the expres-
sion of feelings in connection with the situation. Methodologically, this task can be
successfully solved using dramatization, which helps to express in speech the emo-
tional reaction of the speaker or listener. That is why game tasks are becoming in-
creasingly important in communicative — oriented learning, and role-playing games
are becoming increasingly widespread as an effective method of training in commu-
nicative activity. Role-playing games involve thinking, imagination, memory, speech.
At the same time, there are two main types of games: role-playing games taking place
in staging, dramatization, these are, as a rule, communicative social role-playing
games aimed at developing communication skills on everyday topics; and business
games that imitate the situations of professional activity [6, p. 139].

A business game always has an object of game modeling, for example, a discus-
sion, various interests of the participants, that create a certain problem in solving the
main communicative task, the presence of a common goal of the game, the dynamism
of the situation with frequent and rapid changes of roles that occur during the discus-
sion, lack of time and linguistic means for expressing thoughts, the desire to convey

emotions that arise during the game.
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Role play, as an organic part of an active teaching method, should be widely
used in the practice of teaching business communication. The variety of role-playing
games can be reduced mainly to two types. They differ from each other in the level of
independence of the players — assigned or unassigned situation and development of
the plot; in the subject of management — teacher or self-control of the players; in the
nature of the roles — own status and positional roles or fictional characters: communi-
cative situational role-playing games — aimed at developing communication skills on
everyday topics; professional (business) role-playing situational games that imitate
the situation of the characters' work activities.

The term «role play» refers to a wide range of practical and communication
tasks that require spontaneity and fluency. Role play forces learners to imagine a sit-
uation in which they can play themselves or the role of another person. Students are
faced with the task of playing roles in situations of natural communication, where in
each of the situations they act differently.

The behavior of students is a part of their upbringing, their culture, and the lin-
guistic aspect is an important component of role behavior, since in the process of
conducting role-playing games, students' skills are actively combined with the socio-
cultural reality of the language being studied. Role play is a creative activity of stu-
dents, where they have the opportunity to master the rules of behavior and the roles
that they may encounter in their professional life, therefore it requires careful plan-
ning, preparation and organization.

For role-playing games to be more effective, it is necessary to forget the tradi-
tional position of the teacher and the student. The student in interactive learning acts
as a subject of educational activity to a greater extent than in passive learning. He ac-
tively participates in the cognitive process, performs creative, research and problem-
atic tasks [7, p. 111]. The student should be the master of the situation in the game, he
should be free in his playing role, and the teacher should not interfere with his role.
Of course, the teacher's function is very important in the selection of informational,
linguistic material and situations of communication in the classroom, but in the

course of the game the teacher should stop giving instructions. Only at the post-game

11
Content is licensed under the Creative Commons Attribution 4.0 license (CC-BY 4.0)



H3nareabckuii nom «Cpena»

stage the teacher should analyze the course and results of the game and give an as-
sessment to each of its participants.

In the experimental work role-playing games had a character close to business
games as a form of game simulation, i.e. a specific model of interaction in the situa-
tion close to the conditions of future professional-business communication. During
the preparatory stage, the rules and the course of the game were clearly explained, as
well as the goal setting regarding the meaning of role-playing, introduction to the sit-
uation and the formation of an algorithm for professional speech behavior based on
schemes and instructions, revising speech clichés needed to play a specific situation,
and also roles were distributed among the participants. At the game stage a role-play
was carried out in pairs or groups, with the discussion of the decisions made in the
game situation.

At the final stage, the participants analyzed the progress of the game and the dif-
ficulties that had arisen, their own behavior, evaluated the speech, communicative
behavior of the participants of the game, summarized and made conclusions. The
analysis, diagnostics of problems and decision-making developed students’ ability to
work with people, the skills of effective socio-cultural interaction.

Results. We judged the dynamics of the formation of professionally-oriented
foreign language communication skills by the results of qualitative indicators, reflect-
ing the possibilities and needs for intercultural communication. The data were ob-
tained as a result of the analysis of diagnostic conversations, surveys, questionnaires,
testing, monitoring, and analysis of the results of students’ learning activities. The
comparison of the data in the experimental and control groups showed positive dy-
namics and the growth of criteria and indicators of the formation of professionally-
oriented foreign language communication skills among students in the experimental
group, in which it was 52% compared to the control group, where the dynamics in a
positive direction was practically not so visible.

A business game is a simulation model of real life situations in the course of
which real problems need to be solved. It serves to achieve the didactic and educa-

tional learning objectives — it fosters the ability to make decisions independently and
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find ways to implement them, contributes to the enrichment of linguistic and intercul-
tural knowledge, the development of speech and communicative competence, consol-
idation of knowledge in individual sections of the major disciplines of the course be-
ing studied, and is also effective means of intermediate and final control.

With the use of gaming technology the necessary communication skills and abil-
ities are developed in the context of interpersonal interaction at a higher level. Thus,
it can be stated that role-playing games act as a way of teaching professionally-
oriented foreign language and develop intercultural tolerance.

Conclusions. A business game, as a more complex method of teaching, is asso-
ciated not only with the acquisition of foreign language communication skills, but al-
so with the subject of future professional activity. It is the subject content connected
with professional activity that makes it a business game. It is the highest stage of us-
ing a foreign language for professional communication.

During the game, there are no observers; everyone is its participant, showing
two types of activity: intensive communication during the game — external activity,
which is closely related to high internal activity, and internal activity, when the game
participant does not remain a passive bystander but learns to reason, compare facts,
listen and understand, draw conclusions.

The use of gaming methods develops the ability to respect the opinion of com-
munication partners, the ability to perceive another person adequately, which is the
essence of intercultural communication and tolerant consciousness [2, p. 155]. A
business game as the highest stage of using a foreign language for professional com-
munication is an active form of learning, in the process of which knowledge, skills,
communication experience and professional behavior are acquired and intensified.
Thus, the game method can be used as one of the means of an effective technology

for the formation of professionally-oriented foreign language communication skills.
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