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OUPPOBU3AIUA JOIIKOJBbHOTI'O OBPA3SOBAHUA:
CPABHUTEJILHBINA AHAJIN3 ITOJIX0/10B
B POCCHUHU U BEJIMKOBPUTAHUUN

AHnHOmayua: 6 cmamve paccmampueaemcs Yyu@posuzayus 00uKoIbHO20 00pa-
306anusi 6 Poccuu u Benuxobpumanuu. B ucciedosanuu anaiuzupyemcs HOpmMamue-
HO-Npaeosas 6asa, pe2ynupyroujas UCNolb308aHue YUPPOBLIX MEXHONo2Uli 8 00-
WKObHOM 00pa308aHul, mpedo8anus K yugpoeou KOMNEemeHmHOCmU yuumenel u
MexaHuzmbl obecneyerusi bezonachocmu oemell 8 yu@poeoul cpede 8 obeux puc-
ouxyusx. Ocoboe 6HUMAaHUe YOenaemcsi pasiuyusim 6 MOOeNsX pe2yiupo8aHusl,

cmpamecuiax unmezpayuu mMexHoNI02Ull u poiu eocydapcmea.

Knioueswie cnosa: oowrxonvHoe oopaszosanue, yugposuszayus, yugposas oopa-
3068amenvHas cpeoa, obyyenue demell panne2o eospacma, Poccus, Benuxoopumanus,

cpaenumeﬂb%lﬁ ananus, bezonacrocmob oemeli 8 UHmepHeme.

Introduction.

The rapid development of digital technologies has significantly transformed all
levels of education, including early childhood education. Modern children grow up in
a digital environment, encountering smartphones, tablets, computers, and interactive
devices from an early age. This reality creates new opportunities for learning and de-
velopment but simultaneously generates new challenges for educators, parents, and
policymakers worldwide. Digitalization of preschool education involves the integra-
tion of digital tools, resources, and teaching methods into the educational process for
0—7-year-old children. This includes the use of educational applications, interactive
displays, programmable robots, digital storytelling tools, and online learning plat-
forms designed specifically for young children. However, digitalization also raises
important questions about child development, screen time limits, online safety, data
protection, and the changing role of the preschool teacher.

Both Russia and the United Kingdom have developed distinct regulatory ap-
proaches to integrating technology into early childhood settings while ensuring child
safety and developmental appropriateness. These two countries represent
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fundamentally different legal and pedagogical traditions, which are reflected in
their approaches to digitalization of preschool education. In Russia, the legal frame-
work for preschool education digitalization is based on the Federal Law «On Educa-
tion in the Russian Federation," the Federal State Educational Standard for Preschool
Education (FSES PE), and detailed sanitary regulations that establish specific tech-
nical requirements and time limits. The Russian model is characterized by centralized
state control, formalized rules, and a strong emphasis on health protection. In the
United Kingdom, regulation relies on the Early Years Foundation Stage (EYFS) Stat-
utory Framework, which applies to all early years providers registered with Ofsted,
and advisory guidance issued by the Department for Education and the UK Council
for Internet Safety. The British model follows a flexible, principle-based approach
that trusts the professional judgment of practitioners and encourages developmentally
appropriate integration of technology. The purpose of this article is to conduct a
comparative legal and pedagogical analysis of digitalization approaches in preschool
education in Russia and the United Kingdom, identify key differences between the
two systems, evaluate the effectiveness of various regulatory mechanisms, and con-
sider modern international trends in early childhood digital education.

Regulation of Digitalization in Russia.

In the Russian Federation, the digitalization of preschool education is regulated
through a centralized and formalized system of federal legislation, sanitary rules, and
educational standards. The main legal documents include Federal Law No. 273-FZ
«On Education in the Russian Federation," which establishes general principles for
the use of electronic learning resources, and the Federal State Educational Standard
for Preschool Education (FSES PE), which defines requirements for the developing
subject-spatial environment, including technical means of education.

A distinctive feature of the Russian regulatory model is the presence of detailed
sanitary rules that impose legally binding restrictions on children's interaction with
digital devices. Sanitary Rules SP 2.4.3648-20 establish specific limits on continuous
screen time depending on the age of the child. For children under three years of age,

the use of interactive devices is generally not permitted. For children aged three to
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four years, the maximum continuous screen time is limited to five minutes. For chil-
dren aged four to five years, this limit extends to seven minutes. For children aged
five to seven years, continuous use of electronic devices must not exceed ten minutes
per session. These requirements are legally enforceable and subject to inspection by
state supervisory authorities.

In addition to screen time limits, Russian sanitary regulations also establish
technical requirements for digital equipment used in preschool settings. The state also
plays a key role in controlling the certification of digital educational content. Digital
learning resources intended for use in preschool settings must undergo expert review
and obtain approval from the Ministry of Education. The Russian approach demon-
strates a protective and restrictive philosophy regarding digitalization in preschool
education. The system 1is highly standardized and safe, but digital technologies are
used selectively, with traditional forms of activity remaining predominant. As a re-
sult, the digital transformation of preschool education in Russia remains at a transi-
tional stage.

Regulation of Digitalization in the United Kingdom.

The United Kingdom follows a fundamentally different approach to digitaliza-
tion in preschool education. Unlike the Russian system, which relies on detailed, le-
gally binding technical regulations, the British system is based on general principles,
professional autonomy, and advisory guidance. The Early Years Foundation Stage
(EYFS) Statutory Framework serves as the primary regulatory document for all early
years providers. The current EYFS framework explicitly includes technology as an
area of learning and development, recognizing its importance in preparing children
for life in a digital society.

A defining feature of the British approach is that the EYFS framework does not
impose centralized, legally binding screen time limits. Instead, decisions regarding
the extent, timing, and manner of technology use are made at the institutional level,
based on the professional judgment of qualified early years practitioners. This reflects
the principle of professional autonomy and trust in educators. The framework re-

quires
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practitioners to provide children with opportunities to use a range of technolo-
gies to support their learning alongside traditional activities.

Child online safety in the United Kingdom is addressed primarily through non-
statutory guidance rather than mandatory norms. The UK Council for Internet Safety
has published guidance documents for early years practitioners on safeguarding chil-
dren and protecting professionals in early years settings. However, these recommen-
dations are advisory in nature, and it is the responsibility of individual settings to im-
plement appropriate policies based on their specific circumstances. The British ap-
proach is characterized by its flexibility and adaptability. Practitioners are expected to
assess risks contextually and implement appropriate safeguards based on the age and
needs of the children in their care. This contextual approach allows for innovation
and experimentation.

Comparative Analysis of Russia and the United Kingdom.

The Russian and British approaches to digitalization of preschool education dif-
fer significantly in terms of regulatory philosophy, the role of the state, and strategies
for technology integration. Russia applies a centralized, formalized, and restriction-
oriented model focused on health protection and strict state control. The United
Kingdom applies a flexible, principle-based model focused on developmental oppor-
tunity, practitioner autonomy, and adaptability to technological change.

One of the most significant differences lies in how digital technologies are con-
ceptualized. In the Russian approach, digital devices are primarily viewed as a poten-
tial risk to children's health, requiring strict limitation. Screen time is minimized, and
technology use is permitted only within narrow, centrally defined parameters. In the
British approach, digital technologies are viewed as a developmental tool that can
support learning when used appropriately. The emphasis is on what children can learn
through technology, rather than on the risks.

Another important difference concerns decision-making. In Russia, decisions
about technology use are made primarily by central authorities through binding sani-
tary rules. Educators have little discretion. In the United Kingdom, decisions are

made at the institutional level by qualified practitioners. Child online safety is
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addressed differently as well. In Russia, safety is ensured through mandatory
technical requirements and certified content. In the United Kingdom, safety is ad-
dressed through advisory guidance, professional training, and institutional policies.

Despite these differences, both systems pursue common objectives: ensuring
children's safety and healthy development, maintaining the quality of early childhood
education, and preparing children for life in a digital society.

Child Online Safety as a Core Element.

The protection of children from online risks is a central concern in both systems.
In Russia, child online safety is ensured through mandatory sanitary rules, state certi-
fication of digital resources, and technical restrictions. Preschools must install content
filtering software and maintain internet access logs. The Russian approach prioritizes
standardized, top-down protection.

In the United Kingdom, child online safety is regulated through advisory guid-
ance rather than mandatory norms. Practitioners assess risks contextually and imple-
ment safeguarding measures based on professional judgment. Ofsted inspects settings
against the EYFS framework but does not prescribe specific technical solutions.
Thus, Russia prioritizes standardized protection, while the United Kingdom prioritiz-
es contextual professional judgment.

Conclusion.

The comparative analysis demonstrates that Russia and the United Kingdom ap-
ply fundamentally different approaches to digitalization of preschool education. Rus-
sia follows a centralized, formally strict, and protective model characterized by de-
tailed sanitary regulations, binding screen time limits, and state certification of digital
content. The United Kingdom follows a flexible, principle-based model characterized
by non-statutory guidance, practitioner autonomy, and technology integration across
the curriculum.

Both approaches have strengths and limitations. The Russian system provides
clear, enforceable rules that ensure a baseline level of safety across all preschool set-
tings but may restrict innovation. The British system encourages innovation and pro-

fessional development but may lead to variation in practice. Despite these differ-
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ences, both systems aim to ensure children's safety, healthy development, and quality

of early childhood education in the digital age.
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