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Abstract: the article examines the transformation of the media consumption struc-
ture of the student audience under the influence of the digital environment: the news
agenda is shaped not only by editorial offices but also by platforms, recommendation
algorithms, and users, while hybrid formats make external signs of credibility unrelia-
ble. It is noted that existing approaches describe media literacy as a list of competen-
cies and rarely offer a reproducible procedure for working with a text. The aim is to
systematize existing approaches and propose a structural-functional model of critical
media text analysis for university practice. Based on publications from 2003—-2025, the
protectionist, competency-based, and critical-constructivist approaches are identified.
A four-block model of analysis is proposed — origin and channel, factual basis, discur-
sive means, and algorithmic environment — with a decision rule for each block and a
criteria-based assessment scale. The conclusion is drawn that the model translates me-
dia literacy into a step-by-step procedure; empirical approbation constitutes the pro-

spect for further research.
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H3narenbcxnii 1om «Cpena»
KPUTUYECKUI AHAJIN3 MEJUATEKCTA KAK UHCTPYMEHT
MEJUAT'PAMOTHOCTHU CTYAEHTOB: CTPYKTYPHO-
OYHKINOHAJIbBHASA MOAEJIb

AHHOmMayua: 6 cmamve paccmMampusaemcs UsMeHeHue Cmpykmypbl Meouano-
mpebdaenusi Cmyo0eHuecKkol ayoumopuu noo eiusHueM yugpoeoul cpeovi: HOBOCMHAS
nogecmka gopmupyemcs He moabKo peoaKyusimu, HO U niam@opmamu, peKkomeHoa-
MENbHLIMU ANOPUMMAMU U NOTb308AMENAMU, A 2UOPUOHBLE (hopmambl 0eNlalom eHell-
HUe MPU3HAKU OO0CMOBEPHOCMU HEeHAOEéxdCHbIMU. OmmeueHo, umo cywecmsynujue
100X00bl ONUCHIBAIOM MEOUACPAMOMHOCMb KAK NepeyeHb KoMnemeHyul U peoko npeo-
J1a2aom 80CHPOU3B00UMYTO Npoyedypy pabomul ¢ mexkcmom. Lenv — cucmemamusupo-
8amb NOOX00bL U NPEOJLONCUMb CIMPYKMYPHO-DYHKYUOHATILHYIO MOOElb KPUMUYECKO20
ananuza meouamexkcma 07s 8y308ckou npaxmuxu. Ha mamepuane nybauxayuii 2003—
2025 20008 6bi0eneHbl NPOMEKYUOHUCTNCKUL, KOMNEMEeHMHOCMHbIU U KPUMUKO-KOH-
CMPYKMUBUCCKULL N00X00bl. [Ipednodcena mooensy u3 uemvlpéx O10KO8 aAHAIU3A —
npoucxodcoenue U Kaua, QakmonocuuecKkas 0CHo8d, OUCKYPCUBHblE CPeOCmEd, al2o-
puUmmMuUyecKas cpeod — ¢ Npasuiom peueruss no Kaxcoomy 010Ky U KpumepuaibHou
wxanou oyenuganusi. Coenau 6vl800, Ymo Mooeilb nepesooun MeouazpamomHoCms 8
nowazo8yio npoyeodypy, IMRUpUYEcKas anpobayusi COCmaeisienm nepcnekmusy uccie-

006AHUAIL.

Knwuesvie cnosa: meouazpamomnocms, meouaoopazosamue, meouaxomne-
MEHMHOCMb, KPUMUYECKOe MblULLEHUE, MeOUuameKkcn, (pakmueKkune, meouanompeoe-

Hue, yugposas meouacpeoa, cmyoeHyeckas ayoumopusi.

Introduction.

The audience has ceased to be a mere recipient: a repost or a screenshot of some-
one else’s publication have become elements of the news agenda, while the selection
of what a reader sees is governed by recommendation systems oriented towards en-
gagement rather than accuracy. In one and the same interface a student meets texts
produced by an editorial office, a press service, an anonymous channel or a generative

model, and the markers that once helped to orient oneself no longer differentiate
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reliably — which is why media literacy is turning into an infrastructural condition of
public communication.

Russian media education treats media competence as a set of motives, knowledge,
skills and abilities enabling interaction with media, with critical thinking at its core [4;
5]; activity-based technologies prove more effective here than lectures [6]. Anglophone
research shifts the emphasis from protection to participation: media education unites
analysis and production, literacy is tied to convergence [7], media, information and
digital literacies converge [8], and literacy grows level by level with the complexity of
messages [9].

Recent studies take practices as their object: project-based activity forms profes-
sional competencies [2], the ideas of school graduates about the social role of the media
remain everyday [1], and assessing a digital tool requires measurable criteria [3].

The review reveals a gap: the pedagogical tradition describes the composition of
media competence, journalistic research describes the media environment, yet the in-
termediate link — a reproducible procedure for analysing an individual text with assess-
able results — remains underdeveloped. Two research questions follow: which limita-
tions of the existing approaches become evident in a hybrid digital environment, and
what procedure can operationalise critical analysis? The aim is to propose a structural-
functional model of critical media text analysis suitable for university practice; the
novelty lies in converting theoretical approaches into a procedure of four blocks, each
ending with a verifiable decision.

Materials and Methods.

The study is theoretical and review-based. Its material comprises publications on
media education, media literacy and journalism issued in 2003-2025, including the
journals Znak: problemnoe pole mediaobrazovaniia and Voprosy teorii 1 praktiki zhur-
nalistiki; ten sources met the criteria of scholarly relevance, availability of the full text
and presence of DOI or EDN identifiers.

Theoretical analysis was used to compare the approaches along three
dimensions — object of analysis, purpose attributed to media literacy, unit of analysis

proposed to learners; generalisation served to formulate their limitations. Modelling
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was used to build the model: four requirements were derived from the limitations and
matched with a block, questions and a decision rule, and the rubric followed from the
same requirements. The model has not been tested empirically; the example below is
illustrative.

Results and Discussion.

Three approaches to media literacy. The sources allow three approaches to be
distinguished; they differ in their answer to the question of why an audience needs

media literacy (Table 1).

Table 1
Research approaches to media literacy and their limitations
Approach Core propositions Limitation

Protectionist Media are a source of risk; Assumes a passive audience; fails
education protects the audience where users produce content
from manipulation themselves

Competence-based | Media literacy is a set of motives, Gives a list of outcomes but no
knowledge and skills that can be procedure for a concrete text
diagnosed

Critical- Analysis and production are Requires operationalisation: without

constructivist inseparable; literacy grows in fixed steps all depends on the teacher
activity

The differences are practical. The protectionist logic presumes that a true text can
be recognised by external features of the channel, yet native advertising, a press release
published as news or a comment torn out of context make such a check insufficient.
The competence-based approach answers what should be formed, but not how to do it
in class. The critical-constructivist approach fits a student audience best, yet needs an
operational core — actions that can be performed and assessed. The same conclusion
follows from professional practice [2; 3].

A structural-functional model of critical media text analysis. The model unfolds
the critical-constructivist logic into four blocks, designed according to four
requirements: R1 — applicability to any type of text; R2 — each step ends with a
verifiable decision; R3 — the environment that delivered the text is taken into account;
R4 — the result is assessable by criteria known in advance.

The first block, origin and channel, establishes who the author or publisher is,

what interests are attached to the text, when it was published and which primary source
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it refers to. The second, factual basis, checks the attribution of quotations and the pri-
mary data behind the figures cited. The third, discursive means, registers the relation-
ship between headline and text, the framing of the event and the selection of experts.
The fourth, algorithmic environment, considers how platform formats and engagement
metrics affect the selection and presentation of material, and how [Jersonalization nar-
rows the set of texts available to the reader (Table 2).

Table 2

Blocks of media text analysis and typical audience errors

Block Key questions Typical audience error
Origin and channel | Who is the author? When was it Judging by the recognisability of a
published? What is the primary logo or by the design
source?
Factual basis Where do the figures come from? | Accepting statistics without a source
Who said this and when? Is there | and without checking the date
a document?

Discursive means Does the headline match the text? | Reading the headline instead of the
Whose positions are absent? text; treating an illustration as
evidence
Algorithmic Why did this text appear in the Perceiving a personalised feed as a
environment feed? What does the format aim picture of the world
at?

Each block ends with one of three decisions: to pass, to verify or to reject, which
makes the result observable. A hypothetical example shows the scheme at work: a post
claims that prices have risen and cites «official statistics» without a link. In the first
block the channel proves anonymous and the post undated; in the second, the figures
have no source; in the third, the headline asserts a conclusion absent from the body
text; in the fourth, the high engagement rate suggests a format designed for sharing.
The decision is to reject, and each step rests on a feature of the text rather than on an
impression.

Assessment rubric and conditions of implementation. Each block corresponds to
a criterion described at three levels (Table 3). The rubric does not assess whether the
conclusion coincides with the teacher’s; it assesses whether it is grounded in the fea-
tures of the text.

Table 3

Rubric for assessing the results of media text analysis
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omitted

Criterion 0 points 1 point 2 points
Origin and Author, publisher and Author and date are All parameters are
channel date are not established | named, affiliation is established, the interests

are characterised

Factual basis

Figures and quotations
are accepted without
checking

The absence of a source
is noticed, but no
verification follows

The primary source is
found or its absence is
documented

Discursive The text is retold Evaluative lexis or Headline, framing,
means without analysis of framing is noticed in voices and visuals are
language 1solation analysed systematically
Algorithmic The origin of the text in | The platform is The influence of format,
environment the feed is not mentioned without metrics and

considered consequences for the

content

personalisation is
explained

Three conditions for implementing the model follow. First, analysis should be
conducted on texts from the current agenda, since it is the encounter with an ambiguous
text that forms the skill [6]. Second, it should be combined with productive activity —
writing one’s own text and reflecting on it — which follows the logic of project-based
learning [2]. Third, students’ own media consumption should become an object of re-
flection. The teacher acts as a mediator who maintains the procedure; the main risk is
the simulation of criticality, when ready-made labels replace analysis, and the fixed
sequence of blocks reduces it.

Discussion. The proposed scheme does not introduce new components of media
competence; it changes their arrangement. Fedorov’s model specifies the composition
of competence [4], Potter’s describes the levels at which literacy grows [9], Bucking-
ham insists on the unity of analysis and production. The present model answers a nar-
rower question: what exactly should a student do with a text so that the declared com-
petencies become observable. It is close to Koltay’s argument about the integration of
literacies [8]: the fourth block belongs to digital and information literacy. The limita-
tion is clear: the model formalises the procedure but does not guarantee its application
beyond the classroom, and since everyday ideas about the media are formed before
university [1], it works best within a systematic course. The prospect of further research
is empirical testing of the model.

Conclusions.

1. Research on media literacy has developed three approaches — protectionist,
competence-based and critical-constructivist; in a hybrid digital environment the first
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two are insufficient, since they assume a passive audience or amount to a list of com-
petencies.

2. The proposed model converts media literacy from a declarative set of compe-
tencies into a step-by-step procedure of four blocks — origin and channel, factual basis,
discursive means, algorithmic environment — each ending with a verifiable decision to
pass, to verify or to reject.

3. The model is applicable to news, advertising and user-generated texts, and the
rubric allows the results of analysis to be assessed by criteria known in advance.

4. The theoretical significance lies in the operationalisation of media literacy with
respect to an individual text; the practical one, in the use of the model and the rubric in
media and pedagogical courses. Empirical testing remains the prospect of further re-

search.
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